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 New Circular accompanied by “Guidelines for Post-Primary 
Schools” and ‘Guidelines for Primary Schools’ documents

 A commitment to inclusion

 A whole-school approach

 Identify the needs

 Meet the needs

 Monitor and Record the progress

 Summary single page document for every teacher

 NCSE Toolkit provides Word Format of Guidelines’ 
Appendices

SEN Briefing

INSPECTORATE: GUIDANCE FOR SCHOOLS



Inclusion

 Many schools have made very significant progress in 

developing inclusive practices and provision 

 Schools with strong inclusive cultures are characterised by:

 A positive ethos and learning environment 

 Promoting students’ participation and active 

engagement

 A commitment to developing students’ academic, social, 

emotional and independent living skills

 A focus on high aspirations and on improving outcomes 

for all students



Whole-School Approaches

 Involves collaborative action by the school community to improve 

student learning, behaviour and well-being 

 Encompasses a process of reflection, planning and review of 

policies and practices 

 Focuses in particular on how the school:

 Identifies needs

Meets needs

Monitors outcomes 



Self-Reflective Questionnaire

 Guidelines - Appendix: Word Version in NCSE Toolkit

 Use as a dynamic, developmental document to inform

implementation of the revised allocation model

 Ideally, the questionnaire should be completed collaboratively within

the school

 Stimulus for reflection and discussion

 Examine existing practices and identify any changes needed to

implement the revised allocation model

 Review how we identify / meet / monitor students’ needs



Effective Teaching and Learning For All?

 Are students taught in stimulating and supportive classroom 

environments where they are respected and valued?

 Are lessons planned carefully to address the diverse needs within the 

classroom? High expectations?

 Are teaching approaches adapted for students’ varied needs? 

 Any targeted interventions to develop relevant adaptive skills? 

 Are students provided with opportunities to be active participants in 

their own learning?

 Are lessons carefully planned to include independent and 

collaborative tasks and reinforcement of skills’ development? 



Roles: Principal

 Development and implementation of the school’s policies and procedures 

 Whole-school approach to assessment and screening 

 Effective engagement with feeder primary and pre-schools to support transition 

 Key function in the deployment of staff, allocation of resources, organisation of 
students and timetabling 

 Effective sharing of relevant information on students’ needs with all subject 
teachers (pp) and with relevant teachers at primary level

 Facilitate CPD for all teachers in relation to SEN

 Ensure that all school staff are clear regarding their roles and responsibilities 

 Effective involvement of parents, students and external professionals/agencies



Roles: Subject and Class Teachers

 First-line responsibility for the education of all students

 Plan lessons carefully to address the diverse needs

 Provide a range of differentiated learning experiences

 Provide students with opportunities to be active participants in their 

own learning

 Independent and collaborative tasks and reinforcement of skills’ 

development

 Co-operative teaching and learning within mainstream classrooms 

 Interventions to promote social and emotional competence

 Embed ICT in teaching, learning and assessment



Roles: Special Education Team

 Teaching – using the most appropriate methodologies which are 
suited to meeting the learners’ needs

 Co-ordinating data gathering, screening and testing 

 Transition planning for students with special educational needs 

 Taking a lead role in planning, implementation and review of student 
support plans 

 Supporting the communication of information regarding students’ 
needs to subject teachers, form tutors and year-heads and relevant 
class teachers

 Liaising with other agencies, NEPS and allied health professionals 

 Liaising with parents and students



Deploying Teachers

Six Principles to guide the implementation process 

 Resources intended to facilitate the development of truly inclusive schools 

 Supports based on identified needs and be informed by reviews of progress 

 The subject teacher has primary responsibility for all students 

 Special education teaching supports should be used solely for the support of 

students with identified special educational needs

 Students with the greatest levels of need should have access to the greatest 

levels of support 

 Schools should establish and maintain a core team of skilled support teachers 

Six actions to guide the allocation of additional teachers – outlined in Guidelines and 

based on three stages of identify, meet and monitor 



Parental Involvement

 Critical factor in enhancing outcomes for students with special 

educational needs

 Parents have meaningful involvement in relation to development 

of plan for the child – in identifying needs and strengths, on the 

supports and strategies being developed to support their children 

 Parents also value receiving good information on the nature and 

type of the special educational needs provision available in the 

school

 Schools should consult with parents when developing and 

reviewing polices relating to the education of children with special 

educational needs



Parental Involvement – Some Questions

 How are parents consulted and informed about the nature of special 
education needs provision and policy in our school? 

 How are parents consulted when special education supports are 
being proposed for their child? 

 Do we involve parents at each level of the Continuum of Support 
process? 

 To what extent is regular communication facilitated with parents who 
have a child with a special educational need? 

 What barriers might prevent parents from being fully involved in 
supporting their child in school? What may be helpful in overcoming 
these barriers? 



School Provision Plan (Register)

 Guidelines - Appendix  

Word version in NCSE Toolkit

 Shows provision for all students identified on Continuum of Support

 Identifies students with the greatest needs. Do they receive the 

highest level of support?

 Shows deployment of SET staff

 Should reflect the school’s allocation  as outlined on NCSE website



Student Support File
 The Student Support File is a key resource to help plan interventions 

and document progress over time

 Developing a student support file is the outcome of a problem solving 

process using the Continuum of Support and the six action process. 



Student Support File

 Collaborative, involving teachers, parents/guardians & the student

Important that all teachers have access to relevant information from students’ support plans 

so that they can

- differentiate their teaching  to meet the needs of students and set specific targets related 

to their subject area

- assess student progress

- inform planning… collective responsibility



Useful Documents

 Guidelines published on Department website

Word versions of Provision Plan and Self-Reflective Questionnaire

on NCSE Website

 Review of the Pilot (Inspectorate Publication 2017)

 Delivery for Students with Special Educational Needs: A better and

more equitable way (NCSE 2014)

 Inclusive Education Framework (NCSE 2011)


