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Learning Objectives 

Consider some of the definitions of dyslexia 

Examine the “label” of dyslexia 

Identify the characteristics of dyslexia 

Classroom Based Assessments 

Classroom Based Interventions 



Why a definition? 

• Guidance for teachers 

• Information on nature of reading difficulties 

• General awareness 

 



Definition 

• Dyslexia is located on a continuum of specific 
learning difficulties related to the acquisition of 
basic skills in reading, spelling and/or writing, such 
difficulties being unexpected in relation to an 
individual‟s other abilities and educational 
experiences. Dyslexia can be described at the 
neurological, cognitive and behavioural levels.  

(The Report of the Task Force on Dyslexia,  2001) 

 

 



Definition 

• Dyslexia is a specific learning disability that is 
neurological in origin. It is characterised by 
difficulties with accurate or fluent word recognition 
and by poor spelling and decoding abilities.  These 
difficulties typically result from a deficit in the 
phonological component of language that is often 
unexpected in relation to other cognitive abilities 
and the provision of effective classroom instruction. 

   (International Dyslexia Association, 2002) 



Definition 

• Dyslexia is a processing difference, often 
characterised by difficulties in literacy acquisition 
affecting reading, writing and spelling.  It can also 
have an impact on cognitive processes such as 
memory, speed of processing, time management, 
coordination and automaticity. There may be visual 
and/or  phonological difficulties and there are 
usually some discrepancies in educational 
performances. There will be individual differences 
and individual variation and it is therefore important 
to consider learning styles and the learning and 
work context when planning interventions and 
accommodations 

(Reid 2009) 

 



Discrepancy Definition 
 

                           Controversial 

 
             Assessed Ability V Achievement 

 

• calculating the difference between an individual‟s 
actual word reading ability and the level predicted 
by his/ her IQ score (Cain 2010) 

 

 

 



Intelligence and Dyslexia? 

 

Research over the last 20 years has debunked the 
notion that dyslexia and intelligence are linked 

(Armstrong and Squires, 2015, Elliott and Grigorenko, 2015, 
McDonald, 2009) 

Dyslexia Association of Ireland no longer use discrepancy as 
a criteria for diagnosis 



The Label? 

  Is there merit in the label of should it be discarded? 

 

                    Think – Pair - Share 



The Label 

                             Advantages 

 

Helps understanding of specific difficulty 

 

Helps  to prevent notion that all poor readers are the 
same 

 

 



The Label 

• “I‟d rather know that I‟ve dyslexia than think I was 
an idiot” 

 

• “I used to wonder why I couldn‟t keep up” 

 

• “I‟m not branded as thick now” 

(Riddick, 2010) 



The Label 

                              Disadvantages 

 

• Negative perceptions 

• Linked to low self esteem and self concept 

• Social Class 

• May lead to belief that difficulties can only be 
addressed by experts 

 

(O‟ Brien, 2019) 

 



Characteristics 

 

“.....It is typically characterised by inefficient 
information processing,  including difficulties in: 

• Phonological processing 

• Working memory 

• Rapid naming 

• Automaticity of basic skills 

• Difficulties in organisation and sequencing (DES 
2001:28) 

 



Phonological processing 

 Phonological awareness is a language 
skill that is central in learning to read 

It is  an explicit self-awareness of the 

phonological structure of the words in 

one‟s own spoken language  

It is about being able to notice, think 

about, play with and manipulate the 

individual sounds within words  

(Ball, Hughes and McCormack 2006) 



Phonological Deficit 

 
There is now a widespread consensus that the core 

problem  in dyslexia is the deficiency in the 
phonological system (Snowling, 2000) 

 

a phonological deficit is a firm indicator of reading 

ability 

 

 



Phonological Awareness 

Awareness of whole words-provide the child with a 
way of counting the words e.g use counters or a 
drumstick 

Awareness of syllables- counting syllables(one 
counter per syllable) Choose words with varying 
number of syllables  

eg Photo – 2 

Hat -1 

Brother – 2 

Competition - 4 

 



Phonological Awareness 

Rhyming – look for words that rhyme with X 

Which word didn’t belong? 

Discrimination -  fin,fish,fast 

What was the same sound? - provide pictures with 
and without word 

Segmentation – cat= /c/a/t How many sounds? 

Blending phonemes - /f/u/n/ Teacher produces 
sound and child produces word 

 

 



Phonological Awareness 

Deletion – stick-/t/ = tick 

Teacher says word and child produces word without 
one of the sounds 

 

Manipulation – (cat- change /c/ to /b/ = bat) 

 The teacher says word and asks child to repeat 
word , replacing one sound with another  

(Reid and Green,2011) 

 



Working Memory 

an inefficient 

working memory. 

associative 

learning 



Rapid Naming 

ability to quickly retrieve information 

from long term memory  



Automaticity of Basic skills 

The child with dyslexia , however, may 

require significantly more time for a skill 

to become automatic 

positive secure environment is created where 

students regularly experience success and 

opportunities for failure are minimised 



Sequencing and Organisation 

Information processing difficulties may also result in 

sequencing and organisational  challenges  



Indicators of a possible learning difficulty arising from 
dyslexia.  3-5years 

• Late talker 

• Difficulty in pronouncing 

• Difficulty separating words 

• Auditory discrimination 

• Is prone to spoonerisms 

• Rhyming 

• Recall 

• Alphabet 

• Telling stories               (Task Force 2001) 

 



Indicators of a possible learning difficulty arising 
from dyslexia.  5- 7years 

• Connections 

• Separating words into sounds 

• Decoding 

• Poor word attack skills 

• Confuses easy words 

• May make constant reading and spelling errors 

• Reads slowly with little expression 

(Task Force 2001) 



Indicators of a possible learning difficulty 
arising from dyslexia.   7- 12 years 

• Difficulty reading aloud 

• Achievement is below expectation 

• Confuses letter sequences 

• Poor reading accuracy/fluency 

• Uses avoidance tactics 

• Multiplication 

• Directional words 

• Slow recall  

(Task Force 2001) 



Classroom Assessments 
Dyslexia Early 

Screening Test 

– 2nd ed 

Age: 4 ½ - 6 ½ 

Subtests include Rapid Naming, Beads Threading, 

Phonological Discrimination, Postural Stability, 

Rhyme Detection, Forward Digit Span, Digit Naming, 

Letter Naming, Sound Order, Shape Copying and 
Visual Processing 

Dyslexia 

Screening 

Tests 

(Junior \Senior) 

Age: 6 ½ - 16 

Subtests include One minute reading, Two minute 

spelling, One minute writing, Rapid naming, Bead 

threading, Postural stability, Phonemic segmentation, 

Backwards digit span, Nonsense passage reading and 
Verbal and semantic fluency 

Dyslexia 

Portfolio 

(Martin Turner) 

  

A screening and identification package for dyslexia, 6-16 
years only 



Assessments (continued) 

Test2r TEST2r is a tool to assist teachers in the classroom to 

devise a programme to meet the learning needs of 

each pupil. It is composed of a screening test, 

designed to be administered by the teacher in a 

classroom. If required, an accompanying diagnostic 

test will identify particular sub-skills not yet mastered 

by the child. 

  

Comprehensive 

Test of 

Phonological 

Processing 

(CTOPP) 

Use CTOPP-2 to assess phonological awareness, 

phonological memory and rapid naming in order to identify 

individuals who need help in developing phonological skills 

Age Range: 4 to 24 years 11 months 

Administration: Individual - 40 minutes 

  



Assessments (Continued) 

York 

Assessment of 

Reading for 

Comprehensio

n (YARC) 

One-to-one, diagnostic reading assessment that 

enables you to assess your pupils’ reading and 

comprehension skills from an early age through to the 

end of secondary school. The diagnostic test is split 

into primary and secondary editions. 

TOWRE–2 Test 

Of Word 

Reading 

Efficiency – 

Second Edition 

A measure of an individual‟s ability to pronounce printed 

words (Sight Word Efficiency) and phonemically regular 

nonwords (Phonemic Decoding Efficiency) accurately and 

fluently.  

Group 

Screening 

Tests  

Purpose: Identifies those who are at risk from specific 

learning difficulties - dyslexia. 

Age: 4.5 years through to adult 

Time: 20-25 minutes 

Admin: Group or Individual 

  



“Emotional” Climate 

 
 

 

• You create the „weather‟ in your classroom 

• Safe, but encourage risk-taking 

• Smiling patience vs. bubbling frustration 

• Foster determination, resilience and persistence 

• Self-esteem is a by-product of success 

 

(Dyslexia Association of Ireland, 2019) 



Teacher Understanding 

Much research highlights teacher understanding of 
dyslexia as key to success (Florian and Rousse, 
2009; O‟ Brien, 2019)  

“you need to show them how to do it…that’s the good 
thing about this school; they show you how to do it”. 

“our teacher helps us to piece things together, that 
really helps”. 

“the teachers here do it differently” 

“The teachers here explain everything all of the time” 

 

(O‟ Brien, 2019) 



Pace of work 

• “If I were to give advice to a teacher, it would be to 
do it slowly and take your time”.  

•  “don’t rush through it…stop and explain the word” 
while another said “Yes and if you don’t rush them, 
you will probably get it done quicker”. 

• “we do the same subjects but it’s slower”. 

 

(O‟ Brien, 2019) 



Learning Management 

 
 

• 1. Differentiation 

• 2. Multi-sensory Learning 

• 3. Meta-cognition 

• 4. Text and Layout 

• 5. Assistive Technology 

• 6. Feedback to Students 

(Dyslexia Association of Ireland, 2019) 



Active learning 

As students with dyslexia are usually experiential 
learners, they learn from constructing meaning – this 
involves making links between ideas and concepts 

 (Reid and Green 2011) 

Active learning may take the following forms 

Performing a play 

Discussion 

Group work 

Investigating 

Illustrating 

Reconstructing a scenario……… 

 



Mind Maps 

• They combine visual  and words 

• Enable recall skills 

• Increase creativity and the flow of new ideas –
lateral thinking 

• Students learn to organise material and learn about 
planning 

• Teach how to use 

• Start with  student experiences ( eg the weekend) 
before moving on to mind mapping a book and 
topics in history, geography etc. 

 



Fishbone for Main Ideas and Details  

 

Main Idea 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 

 



Organisation 

• Information can be remembered more effectively if 
it is organised at time of learning 

• Students with dyslexia are often concerned with 
getting the information down and making sense of it 
later 

• Try to encourage student to understand the 
information as they are taking it down 

• This involves organisational skills and practising 
taking notes (Hannell, 2003) 

 

 



Reading Interventions 

• Paired Reading 

• Increasing reading fluency 

• Extending Language experience 

• Comprehension planning 

 



Paired Reading 

• Highly effective for children with dyslexia 

• The child selects reading material 

• Adult and child read together 

• The programme is carried out regularly 

• Distractions should be minimal 

• Praise is used to reinforce 

• The story and pictures are discussed at the end 

(Reid, 2009) 

 



Choral Reading 

• when we are reading we sometimes read it 
together…that really helps” 

• “more brains, more people, definitely more brains”. 

• “I really like working in pairs” and “in a group you 
can ask other people”. 

 

(O‟ Brien, 2019) 



Increasing reading fluency 

 

 

Ask pupils to read a page at own pace 

Read the page again and underline key words 

Then only read words which are underlined 

Try with a different page (same text) without 
underlining key words 

Discuss what child has read as soon as possible 

 



Language Experience 

• Encourage student to read a book which is at 
reading level 

• Focus here on language experience, not decoding 

• This can be done as a shared reading activity (with 
other pupils or maybe another adult) 

• Look up difficult words beforehand – put in 
sentences orally or in written form 

• Use an iPad, phone to record the story. Compile a 
set of stories  

 



Comprehension Planning 

• Requires thoughtful planning particularly with 
different levels 

Strategies 

• Pre-teach vocabulary–multi-sensory approach 

Phrasing – Prepare phrases that child may struggle 
with. Doing this lessens chances of child needing to 
stop reading or not understanding e.g. 

Yesterday morning we went for a walk on the beach 
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