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I L S A  N e w s l e t t e r  
 

Editorial. 

 

Welcome to Ilsa’s Spring Ezine 2021. 

At the time of writing, Covid 19 has been with us for a year, the phased 

reopening of schools, following the recent lockdown, is underway with 

the final groups due to go back to their classrooms on April 12th. We all 

recognise the challenges faced with remote teaching and learning and the 

importance of a return to in- person teaching. Of course, the return to 

school is not just about teaching and learning, it is also about meeting 

with friends and being part of a community. 

As students return, their prolonged absence will have impacted on their 

wellbeing, learning and overall connection to school. Some will have en-

joyed the time at home and they will return to school ready to work and 

learn but others will have experienced significant challenges and may 

find it difficult to settle back into the school routine. These students will 

need additional supports in re-engaging with peers and with learning. 

On page 2, you will find an article by Annette Ormond on “Supporting 

Students with additional needs as they return to school…” In this timely 

article, Annette offers guidance on using the Student Support File and 

suggests suitable tools and strategies that can be used to support stu-

dents as they transition back to classrooms. 

Elsewhere in this issue we will look at the first national training pro-

gramme for Special Needs Assistants offered by UCD, post school third 

level options for students with intellectual disabilities, book recommen-

dations and tips for getting back to reading from Children’s Books Ire-

land. The final article introduces a pilot programme, offered to Transi-

tion Year students by The National Council for the Blind Ireland, which 

aims to provide support to students preparing for senior cycle and mov-

ing into areas of further study, training and employment. 

On the last page I have included links to articles published in this issue, 

recent relevant department of education publications, Ncse publications 

and other links relevant to the work of Special Education Teachers. 
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Ilsa’s Spring Conference was cancelled, in its place we continue to support our 
members through online webinars. Check out www.ilsa.ie  for updates on webinars.  
The current volume of Learn Journal, volume 42, is now available online as are 

previous editions of the journal. 

Thank you to all contributors to this issue, I hope you find it interesting and help-

ful in your work as Special Education Teachers. Articles, news items to be consid-

ered for inclusion in the autumn issue can be sent to bcoady.ilsa@gmail.com   

Best of luck from ilsa committee on your return to school. 

Breda Coady. 

Editor. 
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Supporting Students with Special Educational Needs as they Return to School    

after Covid 19 Closures 

By Annette Ormond, Grad. Dip. SEN, M.Ed. ASN 

 

Understanding the basics 

Underpinning the continuum of support for students with Special Educational Needs in all our 

schools is Maslow’s Hierarchy of Needs, and never before has it held such significance for all 

people across the globe. As we face this global pandemic we all have stresses and worries we 

never imagined would affect us, and we need extra care and attention to ensure the very basic 

of our needs are being met. Students with Special Educational Needs have the extra responsi-

bility on their shoulders of their specific identified needs which in some cases magnify anxie-

ties and make it harder to face daily tasks without additional support. When we are planning 

for this, as part of the continuum of support, we must realise that the needs that cause the 

most difficulties in everyday life are the ones which should make up the individual targets in 

the planning for these students, and we are not in a time to play catch up in academic areas if 

the student cannot participate in a simple greeting because of fear and anxiety, or they find 

facing the school day overwhelming and just too much to handle. The truth, as I see it, is that 

Covid 19 has shaken our lives to the core and this is a time to focus on wellbeing, building resil-

ience and communicating with others, all the time trying to push the pause button on media 

overload, negativity and the ever consuming lack of control we all feel in our daily lives.   

Maslow’s Hierarchy of Needs 

 

 

Maslow’s theory was one that realised the importance of the very basic human needs when 
thinking about reaching our potential, and being in a place where we are ready to learn or grow 
as a person. We, as teachers, sometimes tend to place the focus on the programme we are us-
ing or the diagnosis thinking that the clues to helping the student are in those places. The 
starting point, however, is always first and foremost with the person themselves.  No matter 
what diagnosis any of us have, we also have unique home backgrounds, personalities, minds 
and talents.  
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We are individuals, and when looking for the answer to helping us reach our potential or help-

ing us overcome difficulties the starting place will always be with us. Talk to the student and 

their parents and include their voice in your planning. The importance of this cannot be under-

estimated as it increases motivation and therefore the likelihood of success and makes all par-

ties feel included and heard. 

In Maslow’s hierarchy he looks at the basic needs we all need met in our daily lives. First, are 

the most basic human needs that are essential to our survival and good health- eating, sleeping, 

shelter, water. Without these properly in place we all have the potential to have a difficult day-

if I don’t eat in the morning, or have had difficulty sleeping properly the night before often peo-

ple who meet me will have difficult conversations. The students we teach are no different and 

without opening any book or buying any resource we can address these needs.  

Safety needs encompass so much about where we all are at the moment in the world. I didn’t 

foresee a day where I would feel safe doing the weekly shop but it has happened. We all need to 

feel safe in order to be able to get involved in the day, and we need a reasonably predictable 

routine where we can plan our day and feel some sense of control. For students with Special 

Educational Needs, especially those with Autism Spectrum Disorders or Obsessive Compulsive 

Disorder, the lack of routine and predictability is crippling for them. Examples of this are not 

knowing if school will stay open, rules changing with very short notice, and fears they always 

believed to be irrational now real with everyone being told to keep their distance and washing 

their hands numerous times every day. These things can cause anxiety to be at extremely high 

levels and the students need reassurance and help to understand what is happening, and how 

this will all be ok. What is an inconvenience for most of us is overwhelming for them and leads 

to an inability to complete even the simplest activities of daily living.  

We all need to belong, and to love and be loved. This happens through social and physical con-

tact with family and friends. For many students it has been a significant length of time since 

they have seen those who matter to them. For more, they have suffered a bereavement and 

won’t see those people again. While some of these topics are difficult ones, when we talk about 

them and work through possible (not perfect) solutions or responses, we are teaching and 

modelling skills of resilience and coping that won’t come from any book. This will make more 

of an impact to the long term resilience of these student than anything else you will ever teach 

them. Adults say it’s good to talk but sometimes we shy away from any topic that makes us un-

comfortable. This adds to the mystery and makes that topic one that must not be discussed.  

We need others to recognise our worth and this comes with self-respect, self-esteem and self-

competence. We must model and teach skills that will work whether we are there or not- inde-

pendence is so important. We are working together to help students become individuals who 

can face the world, cope and have some self-belief. The self-belief doesn’t come from perfec-

tion. It comes from an acceptance that we are ok just as we are. No matter what we know or 

don’t, no matter how cool we are or what our needs are, we matter, and we are as important as 

everyone else in the class and in the school. This attitude of acceptance and inclusiveness will 

impact everybody in the school and usually comes with strong leadership and permeates the 

whole school environment. It is what you can feel when you walk inside the door of the build-

ing- a happy, busy school where people smile at you as they pass.  
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According to Maslow, it is only when humans have all the basic needs met that they can reach 

self-actualisation and become everything they are capable of becoming. Of course, this is some-

thing we all strive to achieve and will be in different places depending on our current situation. 

Think about what is important when planning and if you had a magic wand where would this 

student be by the end of the Student Support File target and then plan towards this 

(realistically of course!).  Make sure you take care of your own basic needs and go gently with 

yourself also- you are living through an unpredictable global pandemic too and there was never 

a rule made that we should always know what to do or that we shouldn’t make mistakes. Every 

day is a chance to learn something new.  

The Environment that Surrounds us  

When the basic needs have been looked at we move next to the environment. Look around and 

critically analyse the school and classroom by looking through the eyes of a person with addi-

tional needs to identify what changes are needed. If a student had a physical disability, we 

would put in place accommodations in the environment to ensure they could access it just like 

everyone else. Sensory, educational, emotional or behavioural needs are as important and need 

to be considered. Some needs can be met through simple differentiation or through the use of 

visuals to explain rules and boundaries to the student. Other things we plan specifically for, 

and think through using our knowledge, the advice of professionals and the voice of the stu-

dents to ensure we meet the specific difficulties. One size doesn’t fit all with the environment or 

the teaching methods we use so we teach using a variety of methods while also ensuring the 

students are active, our classrooms are busy and we accept differences. Schools are busy places 

and it is difficult to find the time to think about things I have outlined. But I firmly believe that 

if we look at individuals carefully and make simple changes to the environment many needs 

that may overwhelm can be planned for, and eradicated completely. It’s about looking carefully 

at the person, listening to them and planning for the student starting exactly where they are, 

not where we expect them to be.  

A Final Word 

 

A Student Support File is a plan to meet the specific, identified needs of the students we teach. 

It is where we identify a few things that cause the most difficulty for the student in everyday 

education or life and we identify how we can help the student, what resources we will use and 

how we will know we are making progress. If you look at the continuum of support triangle we 

all know so well you will notice equal status is given to academic competence and social, emo-

tional and behavioural competence. for all that you do.  
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We also have a place for preventative and proactive approaches where we try and prevent 

some difficulties occurring and we proactively deal with others. We are in a time where it has 

never been more important to communicate with each other, to ask how people are and really 

wait for an answer and to proactively look at the different aspects of a pandemic to model re-

silience and a problem solving approach to approaching problems. We have had bereave-

ments, sickness, job losses, relationship break ups, constant stress and worry and a complete 

overhaul on how we live our lives not to mention a lack of freedom. Try not to get overly wor-

ried about the academics we missed, as if we learned anything from distance learning it was 

that school is so much more than academics. It is about the people, the fun, the talking, the 

laughing and the activity. Teaching online is not the same job at all! Look at the students you 

have sitting in front of you. Take the time to talk to them and see how they coped through 

lockdowns and how they are coping with being back in school. Plan when you have gathered 

enough information to know what you are planning for. Finally, remember to plan for your-

self too. Think about what you need to feel safe at the moment and plan for that. The greatest 

resource we have in any of our schools are the staff and thank you. 
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A Pathway to Adulthood for People with Intellectual Disabilities 

 

The typical Irish classroom has been constantly evolving over the past two decades, which 

is reflective of the diversity within Irish society. Thanks to inclusive policies at a national 

level (EPSEN Act, 2004), and a wider shift in policy at an international level (UNCRPD, 

2004), education is widely accepted as a human right for all people, including those with a 

disability. In Ireland, there have been significant attempts to reduce the homogeneity of our 

higher education student population – which has been historically white, middle-class and 

male. While there are still significant barriers to accessing tertiary education for a wide va-

riety of minority groups, progress has been made through specific initiatives that have been 

backed -and funded- by the State.  

 

In the academic year of 2018/19 students registered with disability support services repre-

sented 6.2% (15,696) of the total student population in higher education. Over the last ten 

years, AHEAD has identified that the number of students in higher education engaging 

with the disability services has risen by over 200% (AHEAD, 2020). While these statistics 

are very positive and encouraging that we, as a society, are moving in the right direction, we 

need to address the fact that people with an intellectual disability consistently remain the 

most underrepresented minority group within the higher education sector (NIDD, 2017; 

NASS, 2019). As a result, they are more likely to be unemployed and dependent on social 

welfare with a significantly increased risk of living in poverty (Watson et al., 2017). People 

with intellectual disabilities are significantly underrepresented in the workforce, with just 6 

per cent in paid employment in the Republic of Ireland (Watson et al., 2015). 

 

The Trinity Centre for People with Intellectual Disabilities (TCPID) was established within 

the School of Education at Trinity College Dublin in 2016. The TCPID’s vision was to estab-

lish an education programme that provides people who have intellectual disabilities with 

the opportunity to participate in a higher education programme designed to enhance stu-

dents’ capacity to fully participate in society as independent adults.  
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The new, and innovative education programme known as the Arts, Science and Inclusive Ap-

plied Practice (ASIAP) had its first intake of students with intellectual disabilities studying to-

wards a Level 5 Certificate, accredited by Trinity College Dublin, in September 2016 

(graduated January 2019).  

 

               
The Arts, Science, and Inclusive Applied Practice graduation, 2019.  

 

The ASIAP curriculum offers students a high academic standard of learning. The course objec-

tive is to realise the full potential of the students with intellectual disabilities. It helps to devel-

op a broad range of skills across a comprehensive curriculum, including preparing graduates to 

work in diverse employment settings. A core aim of the work of the TCPID is that graduates 

should have the same opportunities in life as their fellow graduates of Trinity College, includ-

ing opportunities for further education 

 

Since its conception, the TCPID has established a substantial network of inspiring business 

partners who offer life changing opportunities to the graduates of the ASIAP course through 

work placements and paid graduate internships. Graduates of the ASIAP course have been 

placed in a variety of different professional roles including office administration; events man-

agement; marketing; data analysis and reporting; and facilities management across a network 

of 35 business partners (and counting). Twelve graduates of the programme have been suc-

cessful in securing permanent contracts of employment since 2016, with several others em-

ployed on a number of internships or rolling contracts. 
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The TCPID recognises that there are a number of people in a young person’s life that can be in-

fluential in encouraging and facilitating the transition from compulsory schooling to “adult life”. 

There are often many barriers that block students with intellectual disabilities from accessing 

post-secondary education - such as students moving from a highly supported and structured 

school environment to a more challenging situation that demands a higher degree of self-

reliance. TCPID want to invite you to work with us in creating and embedding seamless post-

school transition pathways (much like the structured transition from primary to post-primary 

that is evident throughout the country). TCPID are prioritising the need for more collaboration 

between schools and higher education providers and invite you to engage directly with us. There 

are many challenges that we all face when ensuring that we develop clear pathways from school 

to a more independent adult life for our citizens with an intellectual disability. We are but one of 

the pieces to this puzzle, by working together we can piece together a viable pathway to a much 

more vibrant future for these young people. 

 

Apply for the Certificate in Arts, Science and Inclusive Applied Practice.  September 2021. 

The Trinity Centre for People with Intellectual Disabilities is currently accepting 

applications from potential students for the Arts, Science and Inclusive Applied 

Practice Certificate course. (ASIAP)  

You can find out more information on how to apply for the course here 

 https://www.tcd.ie/tcpid/courses/how- to-apply/ 

Research Published March 2021 

‘Post-School Transitions for Students with Intellectual Disabilities in the Republic of Ireland’ 

has found that there is limited guidance for children with intellectual disabilities in Ireland as 

they prepare to leave mainstream school, contributing to a significant underrepresentation with-

in the workforce and further and higher education in the State. The research, conducted by the 

Trinity School of Education and the Trinity Centre for People with Intellectual Disabilities, 

found that there are a number of contributing factors, including the lack of a consistent ap-

proach in schools and concerns that there are not enough appropriate supports in further/

higher education to support students with intellectual disabilities. Policy recommendations in-

clude the implementation of a whole-school approach to guidance provision and an expansion of 

post-school options from traditional health-based settings to further and higher education. 

Please feel free to contact any of the research team below with any queries you may have.  

Download the full report or the easy-read version here: 
 
 http://www.tara.tcd.ie/handle/2262/94978  

 

Contact the Author  

Des Aston 
National and Schools Coordinator 
Trinity Centre for People with In-
tellectual Disabilities 

School of Education 
Trinity College Dublin, the Univer-
sity of Dublin 
Dublin 2, Ireland. 

  

+353 1 896 2269 

+353 87 685 8828 
astond@tcd.ie 

https://www.tcd.ie/tcpid/courses/how-%20to-apply/
http://www.tara.tcd.ie/handle/2262/94978
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Disrupting and reimagining: Critical Reflection on the Development of Rights 

Based Education Programmes for People with Intellectual Disability                            

in Further and Higher Education 

    Nicola Maxwell & Máire Leane 

Introduction 

When young adults with intellectual disabilities reach adulthood their life paths diverge signifi-

cantly from those of their non-disabled peers. They are funnelled into narrow training pathways 

with extremely limited options while their peers have opportunities to access an array of educa-

tional programmes in further and higher education.  This inequity of opportunity in relation to 

post-secondary education is increasingly being challenged by higher education institutes who 

provide inclusive education opportunities for students with intellectual disabilities.  This article 

argues for the expansion of these types of programme and  

 

Rights, Inclusion and Education Policy for Students with Intellectual Disability 

The impetus towards inclusive education for students with intellectual disabilities represents the 

confluence of social, political, ideological and educational factors, including, demands for greater 

social justice, legislative prohibition of discrimination, educational research and advocacy by ser-

vice users and their families [Kinsella & Senior: 2008]. The UN Convention on the Rights of Peo-

ple with Disabilities (2006) (UNCRPD), which identified a rights based approach as the strategic 

driver for policy and practice in the disability area, has been of key significance.  In Ireland, pro-

gress has been achieved in the promotion of inclusion in early years, primary and post-primary 

education settings, however comparatively minimal progress has occurred in further or higher 

education (O’Brien at al., 2009). 

Research indicates that continuing in postsecondary education, scaffolds employment opportu-

nities for adults with intellectual disabilities (Spassiani, 2018; O’Connor et.al.: 2012), helps to 

address the significant unemployment and underemployed they experience (Johnson, Mellard & 

Lancaster, 2007; Watson, 2017) and challenges deficit focused understandings of what they can 

achieve (Spassiani, 2018). It also highlights benefits for the wider teaching and learning commu-

nity, of including persons with intellectual disability in higher education. These include social 

and ethical benefits from increased engagement with students with intellectual disability, en-

hanced teaching and learning experiences facilitated by clearer and more accessible learning ma-

terials (O’Connor et al. 2012), and positive attitudinal change regarding intellectual disability 

(Florian and Rouse, 2009).  

 

Development and delivery of meaningful inclusive education in Irish third level education con-

texts, is however, severely hampered by a lack of policy and resource commitment.  New Direc-

tions, the Irish policy document for PWID (2012: 14/15) recognises that PWID “… want to do 

ordinary things in ordinary places and to be part of their community” and calls on society to 

“discover and make use of their unique abilities so that they can make a valued contribution to 

their community”. The Strategy for People with Disabilities (2015 – 2024) also commits to in-

creasing the public service employment target for people with disabilities, including PWID, from 

a minimum of 3% to 6% by 2024. However, people with intellectual disability remain systemati-

cally excluded from post-secondary education.  
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The historical invisibility of PWID and consequent lack of understanding of the supports re-

quired to facilitate their inclusion in either third level settings or in the workplace, is com-

pounded by segregated, non- specific postsecondary training programmes, which have failed to 

deliver on policy commitments for employment. 

 

The very recent, Statement of Strategy 2021-2023, identifies inclusion and learning support 

for all as a key pillar for further and higher education planning and it is to be hoped that this 

will translate into core funding for programmes for people with intellectual disability.  

 

Campus Based Inclusive Education Programmes for Students with Intellectual 

Disabilities 

The Inclusive National Higher Education Forum (INHEF) is a national interest group com-

prised of representatives of higher education providers and other professionals interested in 

supporting access routes and inclusive education initiatives for learners with intellectual disa-

bilities in Ireland (see http://inhef.ie/). INHEF documents the work of 10 Irish higher educa-

tion institutes providing inclusive education opportunities which have been availed of by just 

over 600 students. The programmes provided by these institutions support rights-based mod-

els of education and seek to supports students to acquire key transferable skills that scaffold 

their transition to further training and meaningful employment. 

The key learning from these programmes has been that for learners with intellectual disability, 

participation in inclusive, mainstream learning environments facilitates increased independ-

ence and self-esteem, supports engagement in new cultural and social activities and identifica-

tion of preferences for future learning and employment.  Structured shared learning opportuni-

ties between students with intellectual disabilities and the wider student body, allow the latter 

to gain critical insights into the abilities and interests of students with intellectual disabilities. 

The presence of students with intellectual disabilities on campus pushes the agenda for devel-

oping inclusive and disability friendly campuses, while their participation in work internships 

across campuses and in local corporate and public organisations, increases societal awareness 

of their abilities, potential and perspectives.  

 
Figure 1. Multi-Level Impact of Campus Based Inclusive Education Programmes 
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The Certificate in Contemporary Living Programme at UCC 

Established in 2009 as a pilot project supported by Brothers of Charity, Cope Foundation and 

Enable Ireland, the CCL exemplifies a mutually enriching synergy between UCC and civil soci-

ety.  The CCL is based in the School of Applied Social Studies and is part of the programme of-

fering of the Centre for Adult and Continuing Education (ACE).   Over 100 students have com-

pleted the two year, campus based programme and earned a NUI Certificate 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

CCL Graduates  
 
 

The CCL was designed to meet the need for non-segregated, inclusive post-secondary education for 

people with intellectual disabilities in the Cork and wider Munster area. Employing a rights-based 

model, the CCL supports students to acquire key transferable skills that scaffold their transition to fur-

ther training and meaningful employment.  

 

Despite their successes, inclusive education programmes in Irish higher education institu-

tions, receive no core statutory funding and all experience varying degrees of precarious un-

derfunding. The failure to include students with intellectual disabilities in the Fund for Stu-

dents with Disabilities means that they have no automatic entitlement to university learning 

supports availed of by their peers, while their exclusion from the SUSI funding programme 

further compounds equity of educational access for this cohort of learners.   
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Figure 2. CCL Modules 

See www.youtube.com/watch?v=-8dLLaEo404&feature=youtu.be for an insight into the programme 

and students. 

  
 

Increased independence, self-confidence and self-esteem  

Inclusion in a mainstream third level setting, is hugely affirming for PWID and in many cases 

creates a common bond with parents, siblings, and former classmates who are also UCC stu-

dents or graduates. The CCL & DEC support students to explore new cultural and social activi-

ties, identify preferences for future learning and employment and contribute to civic society. 

Feedback from CCL graduates and parents indicates that students have a marked increase in 

self-esteem, are significantly more aware of current affairs and have developed skills, which 

support them in progressing various aspects of their lives. (See https://youtu.be/m5JVVvPXv-

E for insight into Expressive Arts Module completed by students). 
 

 
 

 

http://www.youtube.com/watch?v=-8dLLaEo404&feature=youtu.be
https://youtu.be/m5JVVvPXv-E
https://youtu.be/m5JVVvPXv-E
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A recent interview about the CCL (www.ucc.ie/en/ace/newspaper), with a 2014 CCL Graduate 

and his mother highlights the inclusive nature of the programme and the impact it had on the 

student’s confidence and abilities. 

 

PARENTS DESCRIBE THE INCREASED CONFIDENCE THAT STUDENTS GAIN ON THE PROGRAMME 

          

PARENTS TALK ABOUT THE OPPORTUNITIES THE PROGRAMME PROVIDES FOR  INCLUSION 

         

For more testimonials from CCL graduates and their families see https://bit.ly/3pj2adz  

 

Progression to mainstream further education and meaningful employment 

Many graduates progress to mainstream further education or employment. Cathal Griffin de-

veloped independent travel and living skills on the programme taking the bus from Kerry each 

week and staying overnight in a B&B near UCC. After graduating, Cathal secured employment 

as a Supplies Ambassador with Fexco in Killorglin.  

  

 

Cathal Griffin, CCL Graduate 2016. 

http://www.ucc.ie/en/ace/newspaper
https://bit.ly/3pj2adz
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Skills and confidence gained on the CCL provide a springboard for other students to progress to 

mainstream further education. For example, Brian Cull transitioned into a local college of fur-

ther education where he completed a New Directions Level 4 programme and is currently tak-

ing Applied Computer Training level 5.  

 

 
The CCL transforms the learning trajectory of other students by introducing them to digital and 

assistive technologies. Tom Mulqueen, who had no experience of IT prior to the CCL, won a 

Google ‘New to IT’ award following his first year on the programme.  These examples of educa-

tional progression demonstrate the life long and life wide, learning impact of the CCL and rep-

resent huge achievements for PWID.  

 

Co-Learning opportunities for wider student body 

The CCL facilitates structured opportunities for interaction and shared learning, between stu-

dents with intellectual disabilities and students pursuing other programmes in Social Work and 

Sports Studies and Physical Education.  

 

Jennifer Conroy BSW student with CCL student at  
Water Sports Inclusion Games, Kinsale 

 

 

 

After UCC I went to St John’s College, where I did a 
course called ‘New Directions’ Level 4. This year I did a 
course in ‘Applied Computer Training’ Level 5, where I 
passed five of the ten subjects. This year I hope to go 
back and pass the other five subjects. I love going to 
college, but my time in UCC was the best I ever had. 

 
BRIAN CULL, CCL GRADUATE 2018 
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B.Ed Sports Studies and Physical Education students with CCL  

students in the Mardyke Arena, 2020. 

 

Shared social activities with the wider student body also create awareness of the abilities of 

PWID. In 2012/13 the UCC Kickboxing Club won the Students Union Equality Challenge 

Award for the inclusive training programme they developed for CCL students.  

 

 

 

Increased awareness and understanding of intellectual disability among the UCC 

staff body 

Over 20 university units provide work placements for CCL students leading to increased 

awareness of the capacities of PWID across the staff body and fostering longstanding friend-

ships between PWID and staff members. (See https://bit.ly/3d85mGG for details of corporate 

and community sector partners).   

 

https://bit.ly/3d85mGG
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J.P. Quinn, Head of Visitor Centre UCC with CCL Student 

 

 

Conclusion 

The provision of campus based inclusive education programmes for students with intellectu-

al disability represents a paradigm shift in how we view and work with this cohort of learn-

ers. It challenges the segregation and isolation of people with intellectual disability and pro-

motes a more clearly articulated commitment to a model of provision based on a commit-

ment to human rights.  Articulating what we are doing and why we are doing it, is vital for 

developing communities of inclusive practice who are sustained by an ongoing process of re-

flection, disruption and reimagining. However, continuation and development of this work, 

requires that students with learning disabilities be recognised as learners of equal value to 

their peers and accorded the same rights to educational funding and support.  

 

“Each year I take a work placement student from the CCL course to work with my student 
team in the Visitors' Centre. The CCL is doing us a great service by allowing us to spend time 
with these wonderful students. The reason I say this, is that we generally learn more from 
these students than they learn from us. My student team, by working side by side with the 
CCL students get a greater awareness of the challenges these students face. They learn vital 
transferable skills from working with these wonderful students.  We look forward to working 
with the CCL students who are generally the most positive and uplifting UCC students we 
meet.” 
 
JP Quinn, Head of UCC Visitors' Centre 
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The CGLPD at MIC   

Dr.Orla Slattery. MIC 

 

Since 2010, Mary Immaculate College has been offering a programme of inclusive education 

to support the holistic learning development of adults with intellectual disability (ID). The 

Certificate in General Learning and Personal Development (CGLPD) is a two-year programme 

which aims to enhance the social, personal and academic development of people with intellec-

tual disabilities in an inclusive third level setting. The CGLPD aims to provide a pathway to 

higher education which empowers adults with intellectual disability to further their education 

and employment goals. The main objectives of the programme are: 

• To promote lifelong learning for individuals with intellectual disabilities;  

• To promote inclusion in the third level environment;  

• To develop skills for modern society;  

• To develop social skills through peer interaction;  

• To fulfil personal educational interests;  

• To enhance individual employability;  

• To develop full citizenship and self-determination;  

• To broaden horizons for individuals with intellectual disabilities; and  

• To fulfil the personal educational interests of individuals with intellectual disabilities. 

The CGLPD is a fully accredited QQI level 4 programme which offers a range of flexible learn-

ing pathways to respond to the individual needs of programme participants. Learners can aim 

to achieve a level 4 major award or choose from a suite of component certificates including: 

Communications [4N 0689]; Cultural Studies [4N 3400]; Visual Art Practice [3N 0591] and 

Work Experience [4N 1168].  

The CGLPD programme has been built in collaboration with community partners, including 

Enable Ireland, the Brothers of Charity, and St. Joseph’s Foundation, with whom MIC work 

in partnership to implement support structures for students on the CGLPD who are affiliated 

with the agency sector. MIC has also established a formal partnership agreement with the 

Further Education and Training (FET) Sector, through a collaboration with the Limerick and 

Clare Education and Training Board (LCETB) to faciliate the accreditation of the CGLPD 

programme.  
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The real richness of the programme is evident not only with respect to learner outcomes, but 

also in terms of the attitudinal change that a programme of this kind creates within the wider 

teaching and learning community. Students from the CGLPD contribute to teaching inputs on 

undergraduate and postgraduate modules within the Faculty of Education, and thereby pro-

vide a uniquely rich user informed perspective on the lived experiences of people with an in-

tellectual disability in education in Ireland.  

The CGLPD programme challenges stereotypical attitudes around disability and creates a 

context to showcase the skills and abilities of students with ID, within an environment that is 

dedicated to supporting learning diversity.  Learners on the CGLPD have the opportunity to 

go on work placement in the College and to develop their employability skills in different 

units and offices across the institution.  Learners on the CGLPD are actively involved in all 

facets of College life; they nominate class representatives and serve on Student Union com-

mittees and they organise art exhibitions and get involved in College clubs and societies. In 

2013, some of the students and their families shared their experiences of being students on 

the CGLPD. Their voices became the subject of a short video presentation which can be ac-

cessed by clicking on the following link: 

 

CGLPD Student Voice https://youtu.be/VRjKJ4G7P7I 

 

 

 

 

Supporting inclusion in a virtual world  

Making the transition to online learning has presented institutes of Higher Education in Ire-

land with an array of unique challenges and opportunities. Since the move to online learning 

which has become a feature of College life in Ireland since March 2020, the CGLPD students 

have been engaging in online learning sessions each week. With a view to further enhancing 

their learning development, and drawing on student feedback, MIC introduced the Online 

Leadership Academy (OLA) in January 2021, which aims to support the holistic development 

of learners through synchronous delivery, collaborative learning and inclusive UDL informed 

learning activities. The OLA builds on and aims to reinforce the learning themes which per-

vade the CGLPD, and for the purposes of online learning there is a predominant focus on 4 

areas of learning and skill development:  

 

 

CGLPD 2016 YouTube sharing 

A promotional video for the Certificate in General 

Learning and Personal Development, which runs in 

Mary Immaculate College, Limerick. 

youtu.be 

https://youtu.be/VRjKJ4G7P7I
https://youtu.be/VRjKJ4G7P7I
https://youtu.be/VRjKJ4G7P7I
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• Digital skill building for the modern world and understanding how technology impacts eve-

ryday life, learning and work 

• Learning about the natural world and understanding how we can each become leaders and 

take positive action to support the environment 

• Health and wellbeing and understanding the tool and strategies that we need to stay well 

and healthy during lockdown 

• Society and citizenship and learning about the people and the developments that shape the 
world we live in  

 

One of the key strategies which has been employed to promote learner engagement on the OLA, 

is co-creation of the online curriculum.  This involves ongoing collaboration between learners 

and their facilitator, and learners are invited to contribute to the development of learning con-

tent under the 4 areas of learning. This approach is providing a rich context for enhanced stu-

dent engagement and is leading to a greater degree of buy in among participants. Learners con-

tribute through the submission of photographic images and written content and are encouraged 

to share their experiences and interests, which then inform the content of lessons and activities. 

Through the provision of inclusive online learning we are finding a unique way to respond to the 

challenges of learning in a digital world by harnessing the skills and abilities of people with ID 

and enabling them to become leaders that inspire others.  
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National Training Programme for Special Needs Assistants 

Certificate in Inclusive School Support. 

In 2016, the then minister for Education and Skills, Richard Bruton, requested the National 

Council for Special Education (NCSE) to carry out a comprehensive review of the Special Needs 

Assistant (SNA) scheme and to advise him on what supports were needed to provide better out-

comes for students with additional care needs. 

The NCSE reported to government in 2018, its policy advice paper, Number 6, outlines the find-
ings of this review.  https://ncse.ie/policy-advice 
 

Among the recommendations put forward was a directive for the introduction of a national train-

ing programme for SNAs as part of the School Inclusion Model of Support. This was approved by 

the DES. 

This first national training programme, Certificate in Inclusive School Support, is provided by 

UCD School of Education in conjunction with its schools of Nursing and Midwifery. The course is 

open to practising SNAs in special schools, primary schools and post-primary settings and is ful-

ly funded by the Department of Education and Science. Notification of the programme issues to 

schools. 

Over 3,500 places are to be made available over four years. In the event that the programme is 

oversubscribed, priority will be given to SNAs from the School Inclusion Model Project schools 

and then offered on a “first come -first served basis” to SNAs in DES schools. A waiting list will 

be operated for entry into the next phase of the programme if required. The online programme 

began in January 2021 with 500 hundred SNAs enrolled. 

The content of the programme is comprehensive and relevant to addressing the complex needs 

of inclusive learning environments. It aims to provide the requisite skills to assist schools meet 

students’ additional care needs. 

The 2021 programme is delivered over a ten month period between January and December. 

The course consists of five modules of study. Modules will include a variety of learning experi-

ences and the opportunity for collaborative learning. 

Module 1. January-February  

Inclusive Education of students with Additional Educational Needs  

Module 2. March-April 

Language and Communication 

Module 3. May –June  

Supporting Students with Autism 

Module 4. September-October  

Supporting Students with Primary Care Needs, including Medical and Complex Needs 

Module 5.  November-December  

Professional Development of Special Needs Assistants  

https://ncse.ie/policy-advice
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The content and learning outcomes of each module are outlined in the following booklet. 

National  Training Programme for Special Needs Assistants Booklet 

The modules are delivered each week outside school hours. Participants must engage with a 

two hour online lecture, in addition they will be required to engage with learning materials and 

complete related online tasks as well as an assignment at the end of each module. A tutor will 

be allocated to groups of students to facilitate additional study support and the UCD online li-

brary services are available to all students. The course is currently not accredited. On successful 

completion of the programme, participants will receive a Certificate from UCD School of Edu-

cation. 

file:///C:/Users/helen/Desktop/a/SNA Training  BOOKLET ENG-1.pdf
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Transition LENS - A Transition Year Pilot Project 2020 – 2024 

NCBI Children and Young Person’s Services  

Our Work 

NCBI is a national organisation, providing a range of services and intervention supports to 

people of all ages with sight loss to ensure equity of access to rights, opportunities, and choice 

in all areas of life. Our dedicated Children and Young Person’s Team work directly with chil-

dren and young people from birth to 23 years of age and their families. We also support and 

collaborate with professionals from health, education and community settings to reduce the 

impact of sight loss and improve participation in these environments.  

The Transition LENS Project (Learning, Empowerment, Networking, Sight Loss)  

In October of 2020, NCBI embarked on the delivery of a pilot project for 6 transition year stu-

dents from across the country with the goal of providing structured longitudinal transitional 

support to students preparing for the senior cycle and moving into areas of further study, 

training, and employment.  

 

 

 

 

Rationale 

Timely transition planning for students with special educational needs is critical and univer-
sally accepted within education. However, evidence suggests that the low level of students 
with vision impairment progressing to post-secondary education is the result of the lack of 
learning opportunity and support, (AHEAD 2015) and thereby points to an even greater need 
to support early transition planning for this group.  Given the heterogeneity within the student 
population with vision impairment the importance of an individualised approach to transition 
planning has been recognised as essential to ensuring effective transitions. International re-
search (2021, Rennie Center) and NCBI experience demonstrates that churning or mobility is 
an issue for students with disabilities with many deferring placements, dropping out of or 
changing courses. Students with vision impairments represent the smallest group of people 
with disabilities in higher education (AHEAD, 2017). In addition, people with  

People with reduced vision have 60% 
less chance of being in employment 

than the general population 
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reduced vision have 60% less chance of being in employment than the general population 

(White, 2017). Research also indicates that a lack of positive role models can result in lower ex-

pectations arising from teachers, parents, and students themselves (Rosenblum, 2000; Bamba-

ra, 2009; Lane, 2019).   

Objective of Transition LENS  

The project aim is not to open doors for young people with vision impairment but to give them 

the skills to open the door for themselves. This is achieved in partnership with students begin-

ning with a self-assessment of readiness skills required for successful transitioning to further 

education and/or employment. Participation is voluntary, with facilitators and students meet-

ing for one to one and group-based sessions focused on training in compensatory specific skills, 

peer support and meaningful work placements through direct connection with industry part-

ners including positive adult role models. Intensive support is provided in TY where students 

have the opportunity to focus attention on their individual compensatory learning and transi-

tional requirements with follow up in the final two years of senior cycle to reinforce and devel-

op the skills and competencies gained in TY. 

Programme Description 

The programme is a two-tiered approach of direct programme engagement with individual stu-

dents as well as support for schools and families to address the challenges experienced by stu-

dents with vision impairment. It is supported and endorsed by each student’s school principal, 

parents and individual special educational need coordinator (SENCO).  

Project facilitators are 2 NCBI staff from the Children and Young Person’s team with expertise 

and knowledge in facilitation skills and youth work. They meet with students once a week for a 

3-hour virtual session, a small number of additional hours may be needed for specific events 

e.g., guest speakers, group projects etc. NCBI have also contracted Inclusive World Training 

(IWT) to facilitate practical work placements and to link students with industry partners.    

 

                

Edel Doherty NCBI            Fiona Hogg NCBI       Clare Kenneally IWT 

 

 

In addition to NCBI and IWT developed modules, the programme uses resources from two evi-

dence-based curricula “School to Work” and “Moving On” both facilitated using group discus-

sion and debate, research and investigation, presentations, projects, group and individual tasks. 

The programme content includes:   
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Competency Specific Skills such as use of Microsoft apps like Teams and Forms, report 

writing skills, leadership roles, project management, timekeeping etc.  

Industry Awareness and Peer Connection – Students are encouraged and supported 

to investigate and educate themselves on the range of existing employment opportuni-

ties. Invited guests are employers and employees, including those with sight loss in the 

workplace, who offer invaluable peer connection and practical advice around compensa-

tory specific skills.           

Four Pillars of Wellbeing – IWT have a Holistic approach to training, promoting partici-

pants to positively manage sleep, nutrition, physical activity, and stress management     

Blind/Low Vision Compensatory Access skills –Based on the expanded core or addi-

tional curriculum for students with vision impairments, this includes assistive technolo-

gy, communicating about disability and needs, independent travel and life skills. 

Personal Development – Often underestimated as it can be difficult to quantify but criti-

cal in effectively bringing skills and learning together. Students develop presentation and 

problem-solving skills, work on self-esteem and confidence building and educate them-

selves about their rights and responsibilities.  

 

Impact to date 

The success of the project is demonstrated through the continual and active engagement of stu-

dents, their success at completion of all set assignments and tasks as well as feedback from stu-

dent participants, parents and school staff which has been overwhelmingly positive. At the out-

set students were assessed at baseline across several competency and knowledge areas with a 

midterm review completed in January. All students showed improvement across competency 

areas but of equal importance was the change in student self-evaluation – clearly demonstrating 

that students themselves were not aware at outset of their disability specific knowledge deficits 

required for successful transition. A comprehensive evaluation of this pilot will be completed in 

June 2021. 

Testimonials  

“This course has given me so many opportunities that I wouldn’t have had before such as pre-

senting to Johnson & Johnson. It also made me more confident in many aspects of my daily 

life e.g., if we have to present something in class everyone is nervous and I’m fine! Recently I 

gave a talk to younger children about sports and you can be assured I wouldn’t have done it 

before this course” Participant 

 

“This project with NCBI was one of the best things I did throughout the year. I got the oppor-
tunity to do many different things that I wouldn’t have been able to do otherwise like how to 
host and run an online zoom meeting, experience taking minutes during a meeting, which is a 
lifelong skill. We were blessed to hear from many different guest speakers from all areas of 
life. We created CV’s and then had the idea to make an audio CV so we could show ourselves 
and our personalities off more.” Participant 
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“Completing a disability impact statement was such a useful exercise for him to begin to 

look at how his disability affects him in school. I learnt so much from it and I think he did 

too. “He had to write a business report for his TY mini-company. It tells them to mention 

the challenges they had when doing the project. I really think this extra comfort around his 

VI is coming from the weekly course. Being exposed to others who talk about it and normal-

ise it is really helping him” Parent  

 

“The TY programme has been brilliant for Ella, to be honest without this programme I 

think Ella would have been a bit lost in her senior cycle journey in secondary school.  Her 

self-confidence has grown at such a pace. The programme has really taught her that her 

visual impairment does not need to stop her dreams and ambitions and it has also opened 

her up to knowing that she has peers who have the same issues in school. Being able to dis-

cuss them as a group has been really beneficial to her and has given her ideas that might 

work for her and hopefully vice versa“. Parent  

 

"We were delighted that one of our students was able to avail of this wonderful opportuni-

ty. Having attended the virtual launch, I was extremely impressed by the programme and 

the experiences the participants shared. I realise that I hadn't fully appreciated the chal-

lenges facing young people with visual impairments and it was truly inspiring to see what 

they could accomplish when given meaningful opportunities and the relevant supports."  

 

 

SENCO 

    

Transition LENS Participants                Official Launch by Minister Josepha Madigan  

 

Innovation and Growth 

This project is innovative in that it is a structured disability specific programme offered 
across mainstream education at an earlier stage than other similar type projects which ad-
dress transitioning support at the time of, or following, transition. In this way it facilitates 
students to use the knowledge gained to inform their career choices at a much earlier stage 
and thereby make more successful transitions to employment on a trajectory similar to their 
peers. One of the defining features of the programme is that it is built around sharing the 
lived experience of people with vision impairment with emphasis on a strengths-based ap-
proach which is both empowering and participative. This results in the creation of a natural 
community of support, rather than reinforcement of professional as expert, and disability or 
difference as a result of individual inability which is particularly relevant to working with 
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The project has the potential to be replicated across all special educational cohorts giving, as it 

would, the structure and proof of concept. The curriculum content would need to be adapted to 

the particular needs of each cohort in line with their needs. Given that one of the main aims of 

Transition Year is 'the development of basic competencies in key areas according to the needs of 

individual pupils' the timing of this structured disability specific programme of intervention is 

ideal. It facilitates the additional learning required by students with disability without adding an 

extra burden of learning at times when academic learning requires significant focus. The contin-

ued support across the three year senior cycle means that the learning is reinforced and integrat-

ed into the broader transition period. This is a programme which has relevance in particular for 

low incidence disability groups with the additional benefit contributing to broadening the under-

standing of the importance of universal right of access for all through the provision of enabling 

environments. 

Caroline Lane NCBI 03/2021 

For further information about the project please contact caroline.lane@ncbi.ie 
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Tips for Getting Back into Reading 

 
Children’s Books Ireland article for the ILSA Spring 

Newsletter 

 
 With all that’s going on in the world, it’s natural that children and young people might be 

struggling to find enjoyment in reading at the moment. When worry and uncertainty are 

weighing on your mind, it can be difficult to find the focus you need to get lost in a good 

book. Reading for pleasure can have a hugely positive impact on our mental health and well-

being – helping us feel more connected and less alone – so finding the time and motivation 

to pick up a book is more important than ever. Children’s Books Ireland Book Doctor, Ruth 

Concannon, shares her top tips for getting back into reading and includes a reading list of 

Great Books for When You Really Don’t Feel Like Reading. 

 

1.Try short(er) reads 

 If lack of concentration is the issue, start by looking at the length of the books the child is 

reading. Perhaps they were once able to read large books very quickly, but if they are feeling 

distracted, there is no shame in choosing books that are a little bit shorter. Barrington Stoke 

is a fantastic publisher that focuses on making sure their books are super readable; this 

means you get fantastic stories-by amazing authors and illustrators -in a condensed way 

with shorter sentences, chapters and fantastic illustrations. Alternatively, why not try an an-

thology or compilation of short stories that the reader can dip in and out of? Collections like 

Once upon a Place compiled by Eoin Colfer and illustrated by P.J. Lynch offers lots of ad-

ventures in different areas around Ireland. Here’s a link to a useful list of Short Reads. 

 

  2. Try a Talking Book 

    Maybe reading a story doesn’t feel too enjoyable right now, but there are lots of ways we 

can consume a story without having to actually read one. Audiobooks are a fantastic way to 

get your story fix and, believe it or not, listening to a story stimulates the brain in a similar 

way to actually reading and is just as enjoyable. There are lots of ways young readers can 

incorporate listening to audiobooks into their daily routine – maybe listen to a story at bed-

time to help them nod off, or if they are the type of person that doesn’t like to sit still, they 

could listen while drawing or to help make tidying their room a bit more entertaining. 

There are plenty of audiobooks to choose from on apps like Audible and Spotify, with some 

authors even doing special readings or videos on YouTube. Libraries Ireland provide free 

audiobooks through BorrowBox – a fantastic app that can be accessed using your library 

card number and password. 

 

https://cbi-reading-lists.s3-eu-west-1.amazonaws.com/CBI-Book-List-Dont-Feel-Like-Reading.pdf
https://cbi-reading-lists.s3-eu-west-1.amazonaws.com/CBI-Book-List-Short-Reads.pdf
https://www.borrowbox.com/
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3. Picturebooks Are For All Ages! 

 

Reading images is just as much of a skill as reading words. Another good way to catch a short 

attention span is through reading comics and graphic novels. The beauty of reading in this way 

is that graphic novels can often feel more fast-paced than traditional novels. If a reader is feel-

ing impatient, or finds their mind often wanders, this is a great way to get through a whole 

book before they’ve even realised it, which is often a good incentive to read another! If they are 

a creative or a visual person, they will also love having the added element of beautiful, intricate 

illustrations to examine as they interact with the text, this can create an entirely different expe-

rience. Check out Children’s Books Ireland’s reading list of Graphic Novels for suggestions. 

 

4. Re-Read an Old Favourite 

 

In a world where lots of things are changing very fast, it can sometimes be comforting to have 

one thing that we know we can rely on to stay the same. This is why re-reading some old fa-

vourites can feel so relaxing and reassuring: you already know that it is a story you love, you 

know how the plot of the story unfolds and because you are familiar with the characters of the 

book, it can feel like revisiting an old friend who you hadn’t realised you missed quite so much. 

This familiar reassurance means that you are simply free to enjoy your book and get lost in the 

story without worry, something which always feels distinctly cosy and warm. 

 

5. Book an Appointment with a Book Doctor 

 

While our in-person Book Clinics probably won’t be happening for another while yet, the Chil-

dren’s Books Ireland Book Doctors are still available to help children and families find the 

right book at the right time. Our online Book Clinics work just the same as our regular ones. 

Young readers can chat to a Book Doctor and get a special prescription of books to read, all 

from the comfort of their own home. Keep an eye on our Events page and social media to find 

out where and when the next one is happening. Appointments book up fast so make sure you 

book ahead and set a reminder so you don’t miss your session!  

 

Children’s Books Ireland is the national charity and Arts organisation that champions every 

child’s right to develop a love of reading. For recommended reads for children of all ages, read-

ing resources and information on all our projects and initiatives, visit 

www.childrensbooksireland.com   

 

 

https://cbi-reading-lists.s3-eu-west-1.amazonaws.com/CBI-Book-List-Graphic-Novels.pdf
https://childrensbooksireland.ie/events/
http://www.childrensbooksireland.com
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Irish Food from A-Z   

by Dr. Vanessa Woods. 

Dr Vanessa Woods is an independent scientist who has worked in the agri-food and education 

sectors. She has now published  a book, Irish Food from A-Z  , which aims to communicate 

complex science to school children through the medium of poetry and illustrations. Irish Food 

from A-Z,  tells the story of Irish farming, food, and health  in a way that is accessible and en-

gaging for children. It celebrates nutritious Irish food and the love of farming in Ireland. The 

book introduces soil, plant, animal, human and environmental health as key and interlinked 

components of the Irish food value chain. It provides an insight into where the food we eat 

comes from and the importance of nutrients in food for our health and wellbeing. 

 

 

 

 

 

 

 

 

 

 

Dr. Woods wants to engage children in the science that underpins food, farming and health and 

aims to get people to stop looking at food as a commodity and start seeing it as a conveyor for 

nourishing nutrients  to promote health and wellbeing. Her book covers a wide range of other 

topics including sustainability, traceability, greenhouse gases, biodiversity, grass fed Irish food 

and farm safety. 

Irish Food from A-Z is linked to the Irish Primary School Science and Geography Curriculum 

as well as being aligned to literacy and numeracy strategies. 

The book is attractively presented, written through the medium of poetry and accompanied by 

colourful illustrations. 

E.g. 

“S is for sustainability  

It means minding what we have 

From our family to our health, 

To the beauty of our lands.” 
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Vanessa Woods delivered a webinar, hosted by Carrick on Shannon Education Centre, in Decem-

ber. In advance of the webinar, the  book was made available to primary schools in Ireland. Dur-

ing the webinar the author highlighted how the book  can be used in the classroom. Additional 

resources to accompany the text and support lesson planning are available by request from 

www.vbwoodscommunications.com 

 

The author welcomes feedback from teachers on their experience of using the book in the class-

room and its usefulness in meeting the objectives of the SESE curriculum. Feedback can be sent 

to vanessa@vbwoodscommunications.com 

 

Irish Food from A-Z  is an excellent class resource, while it is primarily aimed at 4-12 year 

olds, it is also suitable for junior cycle post-primary students, their teachers and parents. 

 

Breda Coady. 

 

 

http://www.vbwoodscommunications.com
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 Links. 

 

www.asiam.ie                .                           
 
ASIAM, Ireland’s National Autism Charity, hosts events and webinars throughout the 
month of April as part of World Autism Month Campaign to “Say Yes to Autism Ac-
ceptance” The campaign outlines ten ways in which we can say yes to autism acceptance 
and calls on us to say yes to employment, to education and to community inclusion.    

 

         

www.downsyndrome.ie          
 
Down Syndrome Ireland has fantastic resources available for teachers and parents. The 
online videos focus on key points regarding various education stages for children with 
Down syndrome. Seminars include Down Syndrome & Autism Spectrum Disorder, Literacy 
and Numeracy, Behaviour, Pathways and Options through Junior and Senior Cycle, Differ-
entiation at work, Mental Wellbeing, Language and Communication etc. 

 

 

 

www.jct.ie 

JCT website offers a range of videos and worksheets to support teachers working with stu-
dents taking L1LP and L2LPs. The site also has a very good section on L2LPs in Subject 
Classrooms, e.g. English, Geography, Visual Art, Home Economics, History and Technolo-
gy subjects. 

 

 

EAL Resources.                           https://www.narrellbyrneealguidance.ie/ 

 
 
    Narrell Byrne offers practical guidance and resources to develop a whole school 
framework to support EAL learners in Post-Primary Schools. 

 

 

    

http://www.asiam.ie
http://www.downsyndrome.ie
https://jct.ie/home/home.php
http://www.narrellbyrneealguidance.ie/
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UCD National Training Programme for Special Needs Assistants     

www.ucd.ie/education/      Email sna@ucd.ie 

 

 

TCD Report: Post-School Transitions for Students with Intellectual Disabilities in the Re-
public of Ireland 

http://www.tara.tcd.ie/handle/2262/94978 

 

   

National Council for Special Education Publications.         

Evaluation of In-School and Early Years Therapy Support Demonstration Programme                                 

www.ncse.ie  Go to Publications –Research Reports.      
School Inclusion Model Progress. The Government has committed to continue to provide 
in-school therapy supports as part of the 2020/2021 School Inclusion Model and to ex-
tend the programme to two other pilot areas in 2020/21. 

 

 

 

 

Ilsa welcomes changes to the ‘In -person Supplementary Programme ‘announced by                         
Minister Josepha Madigan following her meeting with Ilsa Executive Committee in 
March.  

See :    https://www.gov.ie/en/service/865df-in-person-supplementary-programme/ 

http://www.ncse.ie
https://www.gov.ie/en/service/865df-in-person-supplementary-programme/

