ILSA Newsletter Autumn 2021

ILSA Newsletter

Editorial
Welcome to the first ILSA Ezine of the school year 2021/22.
Once again, teachers and students return to their classrooms amidst Covid-19 restrictions. Staff and students are now well used to the routine of pods, bubbles and hand
sanitising but this time around everyone is more hopeful of a school year without disruption to classes due to Covid -19.
We are all aware that face to face interaction of student and teacher is critical to learning
for all students and in particular for students with additional needs. To compensate for
loss of school time during covid closures, Ministers Foley and Madigan’s launch of the
Covid-19 Learning and Support Scheme (CLASS) on September 8th, is welcome. Under this
scheme schools will receive an allocation of additional teaching hours, which they may
use to support students who are at risk of learning loss arising from disruption during the
pandemic. Additional Teaching Allocations are based on the number of pupils enrolled in
a school. Enhanced allocations are available to special schools and schools in the DEIS
scheme. More information and guidance on implementing CLASS can be found at
www.education.ie under publications.
In the past, ILSA held two conferences each year, a one day Spring Conference and a two
day Annual Conference in autumn. Our last conference was held two years ago - in September 2019 - so we are delighted to be in a position to hold our Annual Conference in
the Tullamore Court Hotel on Friday October the 1st. Due to continuing restrictions it will
be a one day event with reduced capacity of 200 attendees. More information on conference and booking details can be found on ILSA website www.ilsa.ie
This issue of ILSA’s ezine includes articles on vocabulary development, classroom support
plans, using ‘Six Bricks ‘in the classroom, book reviews featuring the Barrington Stoke
range as well as articles on the work of Enable Ireland and Crann.
ILSA is a peer support group whose role is to share knowledge to support teachers working in the area of special education and we would be delighted to include articles from
members in our Ezine and in Learn, our annual peer reviewed journal. Further information on submission of articles to Learn Journal and to Ezine is available on our website
www.ilsa.ie
Best wishes to ILSA members on your return to school for the 2021/22 school year.
Breda Coady.
Ezine Editor
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Strategies to support language development at primary school
level
By Julieanne Devlin
I am a teacher in a multigrade class in a DEIS school. Years ago, through noticing a word gap in
my pupils’ language, I realised I had to focus on the development of vocabulary to improve their
confidence and competence with oral language, which would, in turn, also improve their literacy

skills.
The ’30 million word gap’ refers to research conducted by psychologists Betty Hart and Todd
Risley. Their research brought to light that by the time they begin school, children from lowerincome families hear a staggering 30 million fewer words than those from higher-income families.
This early language gap sets children up to be at the risk of falling behind as they go through primary school, secondary school and as they move on to post-secondary education. They continue
in life to ‘lag behind’ their peers, having less vocabulary and lower expressive language skills.

This, in turn, affects their reading and writing capabilities.
As a teacher, I recognise the word gap as a major factor that prevents my students from progressing. Children deserve to understand a range of vocabulary and deserve to enjoy vocabulary. All
children should be given access to higher-order language.
We can help make our students better learners, readers, writers and speakers through the power
of vocabulary. Therefore, it is imperative to close this gap, but as teachers, how can we help prevent this early catastrophe?
We can help by expanding children’s vocabulary. However, how we teach this vocabulary is
also important.
Initially, when I realised I had to focus more on teaching vocabulary, I used the well-known
‘word of the day’ method. I took words from my pupils’ reading books. However, with three
different age groups, all using different reading books, this method did not work in my classroom as I was choosing words at random. When words are taught in isolation, children tend to
forget them just as quickly as they learn them. Children need to learn new vocabulary in meaningful clusters to understand their new words.
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I started to teach my pupils vocabulary, still using a ‘word of the day’, but they were now theme

-based words. Here are some examples of ‘rescue’ themed vocabulary I use for my pupils aged
8-10: extinguish, winch, distress, torso, dehydration, delirious, unstable, amnesia, hazard, maroon, fatigue, distressed, frantic, necessity.
These are big words, I know, but children like to be challenged by large words, and initially, you
focus on only using the words orally until the pupils become confident in using their new vocabulary. Many a three-year-old can say “Tyrannosaurus Rex”… believe in your pupils’ capabilities.

Pupils can keep a ‘logbook’ or ‘personal dictionary’ to record their new Words of the Day
Research has shown that children need to encounter a new word 10-16 times to really ‘learn it’.
When introducing new vocabulary, pupils need the opportunity to practise their new words and

use them. This is where games and having fun with language is very important!
Tips for teaching vocabulary
Pupils can find learning new vocabulary tedious and not much fun! The following ideas help reinforce the regular use of new vocabulary and, therefore, pupils ability to retain and use it.
•

Mime: you can mime out emotions and activities to help teach new words.

•

Drawing: for some students, this can be a fun way to explain new vocabulary and more visual and hands-on.

•

Real objects: where possible, use an actual item to teach new vocabulary. E.g. use a boat
model when teaching ocean/pirate adventure vocabulary. Or even explore other senses of
sound, taste and smells!
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•

Mind maps/ brainstorming: Ask pupils to describe a topic such as ‘the beach’. Encourage
the use of previously taught vocabulary.

•

Cater to different learning styles: Use music, real objects where possible etc.

•

Games such as my ‘vocabulary block’ or ‘feelings ball’.

You could use the ‘feelings ball’ to have fun with the new vocabulary. Use a simple beach ball
with different coloured segments. Write an emotion word in each segment. As the pupils toss the
ball to each other and catch it, they have to think of another suitable emotion word to match the
emotion written on the segment of the ball in front of them. It’s a fun way for pupils to reinforce
and practise their vocabulary! (See my blog post on “Ideas to expand ‘feelings’ or ’emotions’ vocabulary in the classroom.”)
Another game the pupils like playing is using the ‘vocabulary block’ to practice their Words of
the Day

Vocabulary blocks
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Using a soft foam die with plastic pockets (or what I used in the past when I had never heard of a
die with plastic pockets – make one from used milk cartons, wrapping paper, clear contact and
masking tape). Record a recent Word of the Day on each face of the cube/ cuboid. Toss it to a
pupil. Whatever word he/she is facing, they say the word, give the meaning and make a short
sentence. Adapt for younger pupils by sticking on an image in addition to each new word. This
can be adapted to writing an idiom covered in class on each side of the die to discuss or perhaps
even tongue twisters!
•

Barrier Games

Barrier games are simple games that require pupils to speak clearly and be attentive listeners.
Children can learn how to give clear descriptions, instructions and clarify through questioning
whilst also developing communication skills. As a teacher, you can target so much with barrier
games as well as targeting groups of children who are working on different goals.
Use barrier games for the development of:
1.

Expressive and receptive language skills

2.

Expressing and receiving one, two, three or more step instructions

3.

Vocabulary use, such as verbs, nouns, adverbs etc.

4.

Giving clear and concise instructions of concepts like shape, colour, size, quantity etc.

5.

Expressive ability to ask ‘wh’ questions

6.

Receptive ability to answer ‘wh’ questions

7.

Questioning for clarification

8.

Storytelling

9.

Discussion and reflection

Barrier games can also be used for:
1.

Children working on articulation to target their sounds in spontaneous or structured speech.

2.

Children working on fluency to target the use of smooth speech tools in spontaneous or
structured speech.

3.

Children working on social/pragmatic skills or problem-solving, as the teacher can pair pupils up in teams and have them work together.
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A barrier game requires two pupils to sit at a table with a screen/ barrier between them. The barrier can be anything that inhibits them from seeing each other’s work (a folder, bag, books, or sit
back-to-back etc.) Each pupil receives the same materials and pupil A draws/ constructs/ arranges the items in front of him/her. Pupil A then describes it in detail to pupil B so he/she can construct the same. They then remove the barrier and compare their patterns/drawings etc. There are
many variations of this game and it can be adapted to suit pupils’ abilities. Groupings can vary
from one-to-one instruction, giving instructions to a group or whole class, working in teams or
pairs. Spot the difference pictures work great as barrier games, and if they can be coloured, this
adds an extra element to the activity.
Barrier games encourage children to be precise in what they are saying and can be used in many
ways to practise giving and receiving instructions from others. Barrier games are a powerful tool
to use for oral language as pupils receive immediate feedback on how successful they were. Pupils enjoy this task and become determined to succeed with their partners.
They can be played by two learners, two pairs of learners, or an adult and a learner or pair of
learners.
Adaptations: To adapt barrier games for pupils with learning difficulties or who are less verbal,
you could remove the barrier after each instruction is carried through so pupils can check how
they are doing. You could consider grouping or pairing EAL learners with peers who can provide
good models of English
Initially, effective barrier communication language needs to be modelled to pupils. Prior to commencing any barrier game, it would be a good idea to brainstorm with pupils regarding positional
language they might use when doing these activities. Keep this language visible for pupils to use

during the activities. Encourage pupils to use different orders such as place/ put and find/ locate
etc.
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Vocabulary such as verbs, prepositions and adjectives are essential as the goal of these games is

to develop the pupils’ oral language, positional vocabulary and communication.

Synonyms/ antonyms: build on words the pupils already recognise to help teach the new word.
Synonyms are words that have the same or nearly the same meaning. E.g. hot and warm, happy
and jolly.
Synonym activities
1.

On introducing synonyms to your pupils, you can explain what a synonym is and give examples of synonyms before asking them to think of ones they know. Ask the pupils to use
synonyms in sentences to show their meanings.

2.

Have a dictionary/ thesaurus race searching for synonyms. Pupils can work in teams/pairs
searching for synonyms finding as many as possible in 5 minutes. You can adapt this activity by giving them the words and asking them to guess how they are spelt before searching
for them in the dictionaries/thesauruses.

3.

When the pupils have a good understanding of synonyms, play the Synonyms matching
game. Pupils can write matching synonyms on pieces of paper and mix them up to be
matched. The teacher can add a few which may require the use of a dictionary. You can
even play ‘Pelmanism’, the well-known memory game where you turn over cards to pick
out matching pairs. Pupils can check any word they don’t understand in the dictionary. Encourage the pupils to put the words into sentences each time they receive a matching pair.

4.

Give some words to each class group. Ask them to find more synonyms for the words. Each
group can be competing with each other to find the most words. E.g. With synonyms destroy
and ruin, pupils may find other words such as demolish, waste, kill, slay, end, extinguish.
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The synonym words can be also be used to explore the concept of antonyms.
Antonyms are words that mean the opposite to each other. E.g. high and low, fast and slow.
1.

Explain to the children what an antonym is. Give the synonym words from above to each
group. Ask pupils to match all the cards, discuss and find antonyms to match the synonym
pairs.

2.

E.g. with synonyms happy and contented, pupils may find antonyms such as unhappy, miserable, wretched, heartbroken, downhearted, sorrowful, glum, gloomy, dismal, dejected,
sad, discouraged etc.

3.

Discuss with the pupils what synonyms and antonyms are. Divide the class into two groups,
one an antonym group, the other a synonym group. Call out a word. Each group has a fixed
time limit to discuss and find as many synonyms or antonyms for that word as possible. Repeat calling out different words.

Homonyms: likewise explore homonyms using words or phrases familiar to students.

●Language learning environment: Create a rich language-learning environment in your classroom, a working wall of vocabulary learning.

Overused words

Overused ‘Emotion’ vocabulary
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As a teacher, model rich vocabulary in the classroom, incorporate wonderful adjectives into the
conversation. Think about how you can describe texture, shape, aroma, taste, size and pattern.
Instead of saying red, use a broad palette of colour terms like crimson or ruby.
Remember, revision is a crucial element in retaining new vocabulary taught so that pupils will be
able to transfer it confidently onto their writing. Children are never too young to begin learning
vocabulary. The key is to keep it interesting, foster that love for language learning and form habits from a young age, such as using rich vocabulary and adjectives…though some may not know
what ‘adjectives’ exactly are yet, and that is ok!

“But words are things, and a small drop of ink, falling like dew, upon a thought, produces
that which makes thousands, perhaps millions, think.” (Lord Byron, Don Juan, 18191824)
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An introduction to Six Bricks
By Miriam O Donoghue, Education Consultant and Lead Trainer in Six Bricks

SIX BRICKS is a simple pedagogical approach that engages children in playful

learning with just a set of SIX DUPLO® BRICKS.
SIX BRICKS is not intended to be a curriculum but can support all areas of development in the curriculum.

SIX BRICKS Origins

SIX BRICKS originates from South Africa where it was developed by Care for Education in partnership
with the LEGO® Foundation.
The SIX BRICKS programme was brought to Ireland and the UK in 2019 by Teacher and Education Consultant Miriam O Donoghue. Miriam has more than 40 years’ experience in Education and travelled to
South Africa to spend time training in SIX BRICKS. Miriam is one of only five lead trainers in SIX BRICKS
in the world and has trained thousands of teachers and other professionals through SIX BRICKS free
taster sessions and accredited Certificate Courses.
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SIX BRICKS Background

SIX BRICKS involves each child working with
SIX DUPLO® BRICKS (2 x 4 studs) in the colours red, yellow, orange, green, light blue
and dark blue. The six colours have been
chosen because they are bright but also
because they help to teach language and
other concepts such as light and dark and
warm and cool.

There are many activities, exercises, games
and resources to draw from (over 500) and
as SIX BRICKS grows in popularity around
the world more activities and resources are being designed and trialled/implemented by teachers and professionals working in early childhood, primary and mainstream education as well as
professionals working in special needs, speech and language, occupational therapy etc.

SIX BRICKS activities can be carried out individually, with a partner, in a small group or in a larger
group, with a range of ages and can be used to support/remediate learning challenges.
The activities are quick, short, simple exercises or games that help to wake up the brain and get
the child moving, thinking and remembering. They are very easy to adapt to any child’s level,
with more or less complexity and challenge added or removed depending on the child’s level or
needs. Activities can be selected to focus on specific skills such as crossing the mid-line, bilateral
integration, depth perception, eye tracking, working memory, listening, sequencing, inhibitory

control, literacy, numeracy etc.

Every child has a set of bricks, on his / her desk or readily available throughout the day. It is then
easy to facilitate any activity at any time. Repetition brings about better organization of the
brain and the secret of the success of the SIX BRICKS activities lies in their regular repetition
which enables children to consolidate new knowledge and learning.
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Why SIX BRICKS?
SIX DUPLO® BRICKS have been chosen because If you place four DUPLO® BRICKS next to each other,
short end to short end you get the average field of vision of a child. Visual Field is the entire area you
see when you look in one direction. A child’s visual field is whatever he or she can see in front, above,
below and to the side when looking straight ahead.
By adding two more DUPLO® BRICKS to bring the number of bricks up to SIX we can support the development of a child’s peripheral vision; the part of vision that occurs outside the very centre of gaze
which is a vital skill for reading fluency.

By working with SIX BRICKS you can provide activities for children that engage them in crossing the
mid-line and in bilateral integration.
These are skills that are needed for:
•

writing e.g. holding copy book in place with one hand and writing/holding pencil with other hand

•

cutting with a scissors e.g. stabilising paper with one hand and cutting with the other

•

reaching down to put on a shoe and sock with both hands

•

tying shoe laces

•

using a ruler to draw a line

•

using a knife and fork

•

participating in sports

•

etc.
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To demonstrate this here is an example of an activity that integrates crossing the mid-line, bilateral

integration, practice in prepositions and using the left and right hand:

Story Sequencing
If you want to focus on another area of development/skills e.g. working memory, sequencing, association and inhibitory control you could use a SIX BRICKS story sequencing activity that integrates two
or more SIX BRICKS colours into the story depending on the stage of the child. The SIX BRICKS programme has lots of these to choose from. Here’s an example of how it works.

Each child is invited to spread their bricks in front of them and listen to a story. When the story is finished the children arrange their bricks in the sequence they featured in the story. They then retell the
story in their own words using their bricks to help them

Here is an example:
Mrs Rabbit decided to go to the market to buy a big bag of tasty orange carrots for her family as
there was only one carrot left in the carrot box. Before she set out on her journey she checked the
weather as the sky was turning dark blue. “I think it’s going to rain”, she said. So, she put on her
shiny yellow rain coat, red wellington boots and comfy light blue rain hat, which had holes cut out
for her ears. She was now ready to start her journey and hopped happily through the green grass to
get to the market to buy some carrots for her family.
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Feedback about SIX BRICKS
Thousands of teachers and educational professionals have been trained in SIX BRICKs in the last couple of years. This has been facilitated by taking the training online making it much more affordable
and accessible.
Positive feedback stories about SIX BRICKS keep pouring in…

I have recently had a new child come to my class so I thought it might be perfect to introduce SIX
BRICKS to the child and a peer who was helping the child to settle in (a buddy scheme). At first the
new child did not really respond and was uninterested, and the buddy child was absolutely loving
trying to balance the bricks on various parts of their body, and I and an LSA joined in with them.
Over the last two days we have seen the new child pick up the bricks and begin to build with them.
We have begun following patterns from the visual cards, and have worked out that they love colours and can name them all as they place them in the right place (the child has ASD and was assumed non-verbal as we had no information before the child arrived; the child talking about colours
was the first time we had heard them speak!) We have seen an increase in concentration from
these two children in particular. We are now obtaining enough sets for the whole class to join in.
For context - I work in an SEN school with years 4/5 with a range of difficulties.

…I have been doing some of the challenges with … who is 7 years. We do a quick challenge before
and after homework. I found that … seems more focused in doing the written homework and looks
forward to finishing their work to do another challenge.

I start my speech and language groups with 6 brick activities. We do the movement activities first,
Simon Says, listen and build and for the younger ones, the activity mats. One child had great difficulty balancing the bricks on the back of their hands and moving their arms, but today (after 3 sessions) there is a bit of improvement (the child has motor difficulties) and concentration during this
exercise has improved. Year 1's have improved their listening skills with Simon Says, they now "get
it". As part of Mental Health Awareness week - Nature (last week) I took my year 2 group on a nature walk and we took the 6 bricks, looking for colours to match the bricks to and did some of the

activities outside.
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Establishing and Implementing Classroom Support Plans

By Nicole O’Shea & Siobhán O’Regan

In 2017 a new model for the allocation of special educational needs support was introduced. This
model is centred on the continuum of support which is a three stage approach comprising of classroom support, school support and school support plus. Following on several years’ experience in
special education teaching and having completed the post graduate diploma in special educational
needs in UCC, we felt the first stage of the continuum of support, which is classroom support, was
not always being utilised to its fullest potential in schools. For this reason we developed webinars
aimed at mainstream class teachers to provide a ‘how to’ guide to setting up and implementing
classroom support plans with regard to both the paperwork involved and strategies that can be
used to support children in the classroom.
It is important that special education teachers (SETs) are aware of the role that they can play in assisting mainstream class teachers in developing and implementing classroom support plans. The
sharing of knowledge and collaboration between teachers maximises the quality of classroom support plans. We have identified the following aspects for further consideration:
Checklists: Checklists are a particularly beneficial way of monitoring progress and identifying areas
of concern for individual children. They are user friendly and can reduce the amount of paperwork
in busy classroom settings. For any teacher who may be apprehensive about introducing classroom
support plans, providing useful checklists can be a helpful way to dispel the notion that they require copious amounts of assessments and paperwork.
Log of actions: This document provides a summary of actions that have been taken to support the
individual child. Ensuring that the log of actions is a well-established practice in your school is an
essential step to providing continuity of support for the child. Determining where the log of actions
document is kept in your school and identifying who contributes to it at the classroom support
stage is imperative information for all staff. As the child progresses through the school and/or
moves from one stage of the continuum to another, a clear record of actions carried out will be
available to the staff involved with the child.
Target setting: As a SET, explaining and demonstrating how to set targets is important in assisting
others in this area. Understanding the principles of effective target setting is a fundamental skill for
establishing and implementing classroom support plans. Using the SMART acronym – Specific,
Measurable, Achievable, Relevant and Time bound, is a valuable technique to ensure targets are
focused and concise.
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Reviews: Emphasising the significance of the review process is crucial to the success of classroom
support plans. Once the plan has been implemented for an agreed time then a review of its effectiveness is carried out. Meeting with parents to discuss progress and decide what steps to take next comprise part of the review process. It also highlights the central role parents play at all stages of the continuum.
Classroom teachers can adopt a range of strategies to implement a classroom support plan. Differentiation is one approach used in supporting pupils with SEN in our classrooms. However, when we engage in differentiation we need to remain mindful that we do not reduce expectations for pupils who
are identified for classroom support, but find ways to help the child achieve the same objectives as
their peers.
The following are helpful strategies for meaningful differentiation within the classroom, targeted at
the whole class but simultaneously facilitating the support of individual pupils. These strategies may
also be applicable to pupils accessing support at the school support/plus level of the continuum.
Choice: Tic-tac-toe boards and choice boards are particularly useful as pupils are intrinsically motivated as they choose the activity that they would like to complete. These boards include a range of activities which are suitable for a variety of levels.
https://www.pdst.ie/sites/default/files/
Differentiation%20and%20Spelling%20Task%20Card.pdf
Evidence of learning: The introduction of iPads, tablets and digital platforms has transformed how
teachers and pupils record learning. Pupils are in a position to produce and record an oral presentation, rather than a piece of written text, to demonstrate their understanding of a topic . Pupils may
upload an audio file of their reading at different stages throughout the year which is useful for assessment purposes.
Quality v Quantity: This is particularly relevant in Maths. Highlight one problem to be completed in
each section rather than working from top to bottom. This ensures that children who work at a slower rate are exposed to more complex mathematical problems.
Questioning: In teaching comprehension the ‘3H’ approach is a beneficial way to demonstrate the
question-answer relationship. Questions are categorised according to the location of the answers.
Using the ‘3H’ approach simplifies the language of questions for children and facilitates their ability to
formulate their own questions.
-Here questions: These are literal questions where the answer can be directly found in the text (lower
order questioning).
-Hidden questions: These are questions where you have to ‘read between the lines’ to find the answer (middle order questioning).
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-Head questions: The answer to these questions is not in the text. The reader has to use their own
background knowledge to answer the question (higher order questioning). https://nysrti.org/
intervention-tools/reading-tools/tool:3h/
Group work: This strategy is the most inclusive way to support pupils in a classroom. This approach
not only benefits the pupil who has been identified as requiring classroom support but the learning
of all pupils in the classroom is enhanced. Often support is provided without the child being aware
that you have a specific intervention in place to support them. This can be particularly helpful if
there are concerns regarding self-esteem/ confidence/ parents that do not wish their child to be
‘singled out’.
Useful Literacy Resources:

Target

Strategy/Resource to use in group work

Phonological
Awareness

‘Sound Linkage’ by Peter Hatcher Each chapter has a sequence of
lessons to teach a specific aspect of phonological awareness e.g.
identification of words/syllables, rhyming,
‘Phonological Awareness Training through the Primary School: Developing Phonological Awareness’ by Mairead Ní Mhurchú available at
https://www.pdst.ie/sites/default/files/Phonological%20Awareness%
20Infants.pdf

Phonics

Word Attack
Skills
Fluency

•

‘Sounds Abound’ by Cats and Williamson focus on rhyming, initial
sounds, segmenting and blending
‘Jolly Phonics programme’ Revising the songs, sound and actionflashcards containing the sound to read. Jollyphonics app, sandtrays, play doh, magnetic letters and boards
‘Alpha to Omega’ programme contains lists of words that can be
used to introduce syllabification and strategies to attack unknown words
Using easier text- at level 10 in levelled reading scheme then use a

level 7 to teach fluency
• ‘Reader’s Theatre’ children re-read the same text a number of times
and then read aloud/perform. Text with a lot of dialogue is most suitable
- builds fluency and confidence
• ‘Focus on Fluency’ by MICDU contains a number of strategies to de
velop fluency (5th/6th class)
• ‘Language Experience Approach’ The child tells the teacher a story
orally and the teacher writes it word for word. The piece is typed up and
the pupil uses this text for reading.
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Comprehension

• ‘Building Bridges’ by MICDU Each chapter addresses a comprehension
strategy through the use of picture books.

Spelling

•

Spelling

Writing

Phonological Awareness Training (P.A.T) programme onset and rime

‘Improving Children’s Spelling’ by Brendan Culligan high frequency
words and dictated sentences that correspond- puts the spellings in
context
‘Alpha to Omega’ programme contains lists of words and dictated sentences for each spelling rule
‘SNIP’ spelling programme: high frequency words with activities available
at http://www.snip-newsletter.co.uk/pdfs/downloads/
literacy_programme_1.pdf
‘The Writing Genre: A Structured Approach’ by PDST available at: https://
pdst.ie/sites/default/files/PDST%20WRITING%20PROCESS.pdf describes
each writing genre with examples, key features of the genre, writing
frames
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Free Online Assistive Technology Course for Primary Schools
Course aimed at Primary School Teachers, Special Needs Assistants and parents
By Siobhan Long
In June 2021, Enable Ireland’s National Assistive Technology Training Service launched the
first module in our free, self-directed Assistive Technology (AT) in Primary Education course.
The course is aimed at primary school teachers, Special Needs Assistants (SNAs) and parents who are supporting students with disabilities. AT can be a powerful tool in enabling students to access the primary school curriculum. From having text read aloud for students with
dyslexia or other reading challenges, to magnifying text and pictures for students with vision
impairment and voice output devices for students who are non-speaking, the range of technologies available is enormous.

The course, supported by Enable Ireland’s long term partner, Microsoft, aims to educate on
the many free, built-in features on standard Windows, Apple and Google operating systems
which can make a student’s life so much easier and can really increase their chance to succeed.

Assistive Technology levels the playing field for students, and is often of value to the entire
class, not just the student with a disability. Listening to a story being read aloud, or dictating
an essay instead of writing or typing it, can make the difference between a thriving student
and one who is struggling to keep up.

Jennifer Doyle, Acting Principal in Enable Ireland Sandymount School has completed the
training module and would recommend it to other teachers, SNAs and parents. “I found this
course very useful and informative. It gives you a greater understanding of the specialised
equipment and strategies available to allow pupils to successfully access the curriculum. I
would highly recommend this course to anyone who wants to enhance their knowledge and
expertise in the use of assistive technology.”
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This free, self-directed online module is the first of a series of 7 modules which make up the full
course. The first module takes approximately 1 hour and 15 minutes to complete and offers a broad
overview of the areas where technology can enhance a student's learning and performance. It provides a foundation for the additional modules which Enable Ireland plan to release in October 2021.
Enable Ireland will issue successful participants with an AT in Primary Education badge which
demonstrates their continuous professional development and will mark their progress along their AT
in Primary Education learning path.

To enrol in the free AT in Primary Education Course you will need to create an account on Enable
Ireland’s eLearning platform at https://enableirelandat.ie. A helpful video is also available which outlines the process - https://youtu.be/FtHRRuuGU24

We also offer a range of other free courses which support students including:
•
•

StudySmart
Assistive Technology for Leisure:

Music: Listen, Create & Share

Leisure & Gaming

Art, Photography & Animation

For those interested in gaining a more in-depth understanding of AT in diverse contexts, we also deliver our Foundations in Assistive Technology course, accredited by Technological University Dublin,
further details of which can be found here: https://www.enableireland.ie/services/assistive-technology
For further information on Enable Ireland’s AT service visit:
www.enableireland.ie/at

www.atandme.com

Twitter: @atandme

21

ILSA Newsletter Autumn 2021

Barrington Stoke Books. By Breda Coady
Barrington Stoke publish books that remove the barriers to reading by
offering accessible books that are suitable for all readers including students with dyslexia and teens who are reluctant readers. They describe their books as ‘super readable ‘and ‘dyslexia friendly books that
boost confidence and motivation’
Their features include:
Hi Lo stories that ensure content matches age of reader
Short stories that are less daunting for the reluctant reader
Short chapters that allow for rest breaks and cliff hangers to keep
the reader hooked
A special font that makes reading easier by supporting character
recognition.
Accessible layout and spacing
Heavy paper with a gentle tint that reduces contrast and glare
Edited to minimise barriers to comprehension
Lots of illustration to support comprehension and break up text
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The books are suitable for:
Students with a specific learning difficulty
Reluctant readers
ESL readers
Children with short attention span
Fluent readers who want a quick, quality read

Among the many suitable titles currently available are:

The Climbers by Keith Gray

Interest Age (I.A.) Teen. Reading Age (R.A.) 8
A compelling story of teenage rivalry and friendship that captures the
reality of growing up in a small town. The book touches on subjects
such as loss and anger, ambition and boasting, loyalty and friendship.

Red Card by Alan Combes. R.A. 6.5. I.A. Teen
Seb is struggling to get along with the new referee because she is a
girl but he must admit how good she is…
Also available as an eBook
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Keeper by Alan Gibbons.

Shane is a talented goalkeeper but his dad shouts insults from the
side-line and Shane seems afraid of him, why?
Other great sporty reads include
Game On by Bali Rai and City Boy by Alan Combes.

All with a R. A. of 6.5 and I.A Teen.

Welcome To Trashland by Steve Cole. R.A 8. I. A .Teen.
A story of a young boy who scours the trash for metal scraps to sell
for cash while dreaming of going to school and escaping his harsh
life.
Know my Place by Eve Ainsworth, tells Amy’s story of foster placements.
Humiliations of Welton Blake by Alex Wheatley.
Welton Blake has asked out the best looking girl in school but life for
Welton is about to go very, very wrong…
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The Pavee and The Buffer Girl by Siobhan Dowd.

Jim, a traveller child, attends the local school where he experiences
prejudice and violence but also makes a friend in Kit who helps him
fit in. An act of violence again uproots his life…

Timeless Classics such as Of Mice and Men, Animal Farm and Jane
Eyre are also available in dyslexia friendly, unabridged editions, this
format makes the classics accessible to all readers by using a specially designed font, increased spacing and tinted paper.
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Solutions for families with neuro-physical Disabilities.
Colette Cahill. Head of Services, The Crann Centre.

When we talk about a child’s development, especially a child with a disability, often, and rightly, the
focus is on the classroom. But a child’s ability to thrive is a complex mix of lived experiences. As educators and supporters, we often bring play into the classroom because it’s a great way to engage a child in
their lessons. Play has a special place in the life of a child, and children with disabilities should not have
to be excluded from it.
Unfortunately, this is the reality for children with physical disabilities in Ireland, where access to
communal play areas is limited or non-existent in some places. Play equipment for children with a disability is often limited to a single, padlocked swing, isolated from the main play area. Considering the
importance of play and socialisation to a child’s development, this is a huge set back.
At Crann, we’re building Ireland’s first fully inclusive Playground and Leisure Area on-site at our facility in Ovens, Co. Cork. We’re very well placed to offer this unique service as inclusivity is at the heart
of what we do. Our services are designed around giving the whole family of those with neuro-physical
disabilities the tools and resources needed to thrive.

About Crann
The Crann Centre provides lifelong support for families living with neuro-physical disabilities in
Ireland so they can flourish. A neuro-physical disability includes conditions like Spina Bifida, Cerebral
Palsy, Childhood Stroke and Muscular Dystrophy, and people with Spinal Cord Injury though this isn’t
an exclusive list.
Our services are based on 6 key themes, as defined by our Model of Care. These are Clinical
Care, Psychological Wellbeing, Mobility, Education & Career Pathways, Community & Networks and
Independent Living. This Model of Care is an adaption of the Aspen Institute 2 Generational approach,
which looks at the needs of the whole family and the support network around the child, so that everyone can thrive.
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Adults and children with neuro-physical disabilities often face greater challenges in accessing

further education and career paths.
Through our Education & Career Pathways key theme, our experienced team offer practical supports in
mastering IT (hardware and applications) and Assistive Technologies.
Transitioning between the different stages of education can be a complex and difficult time for
people with disabilities and their parents or guardians. Our Education and Career Coach helps students
navigate these decisions and the options they’ll face when transitioning in education. We offer several
tailored supports to enable children and adults to transition successfully by highlighting resources
available to those with disabilities and helping them make the best choices for themselves in education
and employment.
To ensure that students with additional clinical care needs have a high level of care in their
school setting, we offer training in techniques like Clean Intermittent Catheterisation, Gastronomy
Tube Care, Oral Suctioning along with Pressure Care and Epilepsy Awareness, and condition-specific
awareness training for Educators and Special Needs Assistants.
Just as our outcomes in life are thanks to a complex mix of experiences, each aspect of a child’s
care needs to be optimised for the best outcomes in education. Through the Clinical Care, Independent
Living and Psychological Wellbeing themes of our Model of Care we offer several programmes that
promote confidence, positive mental health, and guidance in self-advocation.

Our Clinical Care programmes include Understanding My Condition, which gives the client an
understanding of how their primary condition impacts them, giving them the knowledge and tools to
advocate for their needs. Counselling, Play Therapy and Confidence courses are offered through our
Psychological Wellbeing service to ensure that the child’s mental health is being looked after and to
promote a positive mental attitude.
With the right resources, for the whole family, we help children and adults with a neurophysical disability define their own goals, whether that’s in education, relationships, or a task they didn’t think they could achieve, and provide the resources to help them achieve them.
We welcome referrals from the community, so if you think you have a student who might benefit
from Crann’s services, we can provide guidance on approaching parents or guardians.
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If you are an educator who might like to take a training course, please do get in touch. Contact us
through our website https://cranncentre.ie/ or directly on 021 428 9267 or info@cranncentre.ie.
Fully Accessible Playground & Leisure Area
“My daughter is 11. She wants to do everything, but I can’t lift her. So we don’t go to parks. There is
nothing for her around us. And nowhere we can go.” – Aoife’s mam, Katie.
The lack of accessible play and social spaces for people with a disability is a huge oversight in Irish
infrastructure. We wanted to make the change, in the hope that our Playground & Leisure Area can
serve as a best-practice guide for future playground developments in Ireland.
Like everything we do at Crann, we looked to our Model of Care to guide us when we were designing our fully accessible Playground & Leisure Area. We understood that it needed to be more than
just a place to play and socialise. We wanted it to have potential for learning and growth under our Education & Career Pathways services. With this in mind, we created multiple areas at our ¼ acre site in
which clients can learn.

An accessible cooking and dining area will facilitate cooking courses and raised horticultural
beds will make it possible to teach gardening practice fine motor skills development. A large, sheltered
social area will let us host programmes outside the confines of the building.
The design of the playground & leisure area came about in partnership with the School of Occupational Science and Occupational Therapy at University College Cork. Along with PhD researcher Alice
Moore and her colleagues, we surveyed children, teenagers, adults, and parents with a neuro-physical
disability to find out what obstacles were present in traditional playground and communal spaces and
what needed to be included to create a space that was accessible – and most of all fun – for everyone.
Based next to The Crann Centre’s building in Ovens, users will have access to multiple accessible
bathrooms and ample accessible parking. Families can play, dine, rest, and socialise without worrying
that their environment will obstruct or separate them.
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Using the principles of Universal Design – i.e., making the space as usable as possible by
as many types of people as possible – we have created a concept that will bring Crann’s families
together to play and learn. Building began on this project in July.
For more details about our fully accessible Playground & Leisure Area visit: https://
cranncentre.ie/accessible-playground-leisure-area/ or our GoFundMe page here: https://
gofund.me/48608eb6
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Useful links.

Child Psychotherapist Dr. Colman Noctor’s article ‘Returning to school in a time of
Anxiety ‘ from the Irish Examiner
https://www.irishexaminer.com/lifestyle/relationships/arid-40369934.

Educational videos on oral language and lots of free downloadable maths resources are available on Julianne Devlin’s blog http://www.julieannedevlin.com

FREE Taster Session in SIX BRICKS

If you would like to attend a free taster session in SIX
BRICKS, contact Miriam by emailing her at miriamodonoghue@gmail.com
Barrington Stoke Books www.barringtonstoke.co.uk/

Ministers Foley and Madigan launch Covid Learning and Supports Scheme.
www.education.ie/ Click on Publications

30

