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“Books are the quietest and most constant of 

friends” 

1. https://www.bing.com/videos/s
earch?q=rainbow+fish&&view=d
etail&mid=47B51F91965F76FA5
D4147B51F91965F76FA5D41&&
FORM=VDRVRV

All have a  
right to 
this joy

https://www.bing.com/videos/search?q=rainbow+fish&&view=detail&mid=47B51F91965F76FA5D4147B51F91965F76FA5D41&&FORM=VDRVRV


Overview

• The Five Components of Literacy

• Assessment informed Teaching and Learning in the …

• Six key areas of Early Literacy:

1. Oral Language 

2. Concepts about Print

3. Alphabet Knowledge

4. Phonemic Awareness

5. Letter-Sound correspondence

6. Beginning Reading Vocabulary (early sight vocabulary)

Acknowledgement to Dr. Ciara Concannon for Classroom-
based Resources and to NEPS



Primary Language Curriculum is a Curriculum for 
All
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Start from 
where the 
child is at!

Understanding  

Exploring and Using 

Communicating



The Primary Language Toolkit 

The Primary Language Toolkit supports teachers in using the Learning Outcomes by 
providing practical support in planning for, and providing rich language learning 
experiences for children. The three components of the toolkit are:

1. Examples of Children’s Language Learning, 

2. Progression Continua ( steps ‘a-k’ support planning for the PLC)

3. Support Materials for Teachers. 
https://curriculumonline.ie/Primary/Curriculum-Areas/Primary-Language/Primary-Language-
Toolkit/?lang=en-ie
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https://curriculumonline.ie/Primary/Curriculum-Areas/Primary-Language/Primary-Language-Toolkit/?lang=en-ie


Curriculum for ALL
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• This Continuum reflects the reality that children come to school 

with different language experiences, are at different places in 

their language-learning journey, and develop at different rates, 

particularly children with special educational needs and children 

in the early years of primary school.

• The Progression Continua break down the learning outcomes

across a number of milestones, from ‘a’ to ‘k’, mapping out the

journey that children of a wide range of abilities will take on their

way towards a learning outcome.



Literacy

• Literacy is a process that begins before school 
and continues throughout adulthood.

• No longer perceived as simply cognitive skill but a 
complex and active process with cognitive, social, 
linguistic, and psychological aspects

• Literacy is the ability to communicate effectively 
for real life applications.
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Components of Reading and Reading Instruction 
(Vaughan, Bos & Schumm 2018)



Scarborough’s Reading Rope

The Science of Reading Basics, Part 3: Scarborough’s Reading 
Rope - Bing video

https://www.bing.com/videos/search?q=Scarborough%e2%80%99s+Reading+Rope+and+the+science+of+reading&view=detail&mid=C323B9194E0C650AB512C323B9194E0C650AB512&FORM=VIRE


National Research Council (NRC)1998  
Foundation of all Current Research in the Field

• The more children know about literacy before they enter 

school, the better equipped they are to succeed in reading.

Main accomplishments are:

• Oral Language skills and 

• Phonological Awareness

• Motivation to learn

• Appreciation for and enjoyment of literate forms

• Print awareness

• Letter knowledge
10



National Research Council – Positive Influences

• Children’s early experiences with language and literacy

• Sharing books with children

• Being read to 

• Development of language skills

• Development of vocabulary

• Development of basic knowledge of the world around them

• Owning books

• Having access to books at home and pre-school and school

• Phonological awareness

• Excellent reading instruction once child begins school 

(Snow, Burns & Griffin 1998)
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The National Reading Panel’s 
Analysis

The best approach to reading instruction is one that incorporates:

• Explicit instruction in phonemic awareness

• Systematic phonics instruction

• Methods to improve fluency

• Ways to enhance comprehension

– All embedded in real and meaningful reading

12



Typical Reading Development

• In understanding typical reading development, we 

can better meet the needs of students with 

disabilities, additional needs, pupils who are 

experiencing difficulty in reading. 

13



Key Resources - Definitions

• https://www.nichd.nih.gov/research/supported/nrp

https://education.ufl.edu/ufli/files/2020/03/EhriPhases.pdf

Science of Reading - Bing video

https://www.nichd.nih.gov/research/supported/nrp
https://education.ufl.edu/ufli/files/2020/03/EhriPhases.pdf
https://www.bing.com/videos/search?&q=Science+of+Reading&form=VDMHRS


Emergent Literacy

• Emergent literacy involves the skills, knowledge, and 
attitudes that are developmental precursors to 
conventional forms of reading and writing 

• ( Whitehurst & Lonigan 1998; Riley 2006; Hallahan, Kaufmann 
and Pullen 2017; ASHA 2018 ). 
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https://www.edweek.org/teaching-learning/what-teachers-should-
know-about-the-science-of-reading-video-and-transcript/2019/03

https://www.edweek.org/teaching-learning/what-teachers-should-know-about-the-science-of-reading-video-and-transcript/2019/03


Emergent Literacy Concepts

1. Oral Language 

2. Concepts about Print

3. Alphabet Knowledge

4. Phonemic Awareness

5. Letter-Sound correspondence

6. Beginning Reading Vocabulary

16

https://www.gov.ie/en/publication/cf27b-a-balanced-approach-to-
literacy-development-in-the-early-years/

https://www.gov.ie/en/publication/cf27b-a-balanced-approach-to-literacy-development-in-the-early-years/


The Literacy Tree

17



Positive Influences on Reading Success

1. Developing Oral Language



We must know ‘typical’ development to 
recognise Strengths and Needs

Language and Literacy Manual

Egan, 2022 

Milestones



1. Developing 

Oral Language



1. Aspects of Oral Language Important 
to Literacy

• ‘To read effectively, students need to be able to 
express and understand ideas fully’ 

• (Richek et al. 2002, p. 118)

• Narrative language skills – ability to tell a story –
characters and sequence

• Questioning responding and asking

21



1. Assessing Oral Language 
Development

• Teacher Observation – keep a diary of ‘at risk’ student’s 
speech and language

22



1. Baseline Assessment Speaking and Listening 
Make your own checklist based on the following: 

• Recounting events and experiences

• Asks questions to find out information and listens to 
answers

• Makes up own story and tells it – sequencing etc.

• Makes up detailed story and tells it – Can listen to the 
stories  of others

• Plays/ Interacts collaboratively

• Is independent 

• Keen to contribute

• Can concentrate for --- mins

• Expresses own opinion with a range of peers and 
adults

23



Language Samples – Record Pupil retelling a 
familiar story 

Critical to obtain samples of child’s expressive 
speech and language to assess:

• Intelligibility and fluency

• Voice Quality

• Vocabulary

• Grammar

24



Developmental Checklists

• Decision to refer a child for assessment needs to be based on 
evidence

The Afasic Checklists are designed for teachers to use with any 
child whom they suspect may have difficulties
• These checklists are researched based – (Bloom and Lahey Model)

• Allows teachers to focus on child’s communication skills in a semi-
structured way

• Focuses on need to differentiate

• Provides a picture of child in familiar situations

• Can facilitate discussion with parent

• No specialist training is required to administer the test

• Teacher who has regular contact with student can appropriately administer 
the checklist

25



Afasic Checklist 4-5 yrs.

CHECKLIST 4-5 (otb.ie) CHECKLIST 6-10(otb.ie)

• A milestone Checklist

• Emphasis on what the child can do

• Three main sections:

Dr. Margaret Egan 26

https://www.otb.ie/wp-content/uploads/2019/11/Afasic_Checklist_6-10_year_olds.pdf
https://www.otb.ie/wp-content/uploads/2019/11/Afasic_Checklist_6-10_year_olds.pdf#:~:text=The%20Afasic%20Checklists%20provide%20a%20reliable%20and%20valid,therapy%20assessment%20but%20also%20in%20the%20process%20itself.


Afasic Checklist 4-5 yrs. 
https://www.otb.ie/wp-content/uploads/2019/11/Afasic_Checklist_4-5_year_olds.pdf

1. Language Structure

• Sound Articulation 

• Grammar

2. Language Content

– Attention and Comprehension

– Vocabulary and Expressive Language

3. Ability to Communicate

• One to one situation (with an adult)

• Group situation (with peers)

Dr. Margaret Egan 27



Afasic Checklist 6-10 yrs.

https://www.otb.ie/wp-content/uploads/2019/11/Afasic_Checklist_6-10_year_olds.pdf

1. Response to sound
2. Movement and motor skills
3. Cognitive processes
4. Errors in sounds
5. Communication
6. Play and recreation
7. Vocabulary
8. Grammar
Inclusion of motor skills and cognitive processing 

emphasises that S&L develops in conjunction with 
other aspects of development

Dr. Margaret Egan 28



Afasic Checklist 6-10 yrs. 

• A ‘Problems’ checklist

• Focuses on behaviour in an older child that 
may indicate impaired S&L development

• Emphasis is on what the child ‘cannot’ do

• Checklist is divided into eight sections:

Dr. Margaret Egan 29



Afasic Checklists
How to Use

• Chose copy for relevant age

• Work through list by ticking the box

• Add up total score for each section

Dr. Margaret Egan 30



Afasic Checklist 4-5 Interpreting the score

• Max. score is 50 – indicating normal/expected 
development

• Decision for referral, in conjunction with 
parents, rests on two cut off scores:

1. Overall score of 36 –

2. Less than 6 on the sound articulation subsection

NB Score is 41 + 9 when sore is calculated for 
Interaction with Adults and Peers

Dr. Margaret Egan 31



Afasic Checklist 6-10 Interpreting the Results

• A high score indicates impaired development

• A low score indicates expected development

• Recommended that if a child scores 10 or 
greater he/ she, in consultation with parents, 
should be referred to SLT for assessment

Regardless of cut off scores the checklist profile 
can indicate intervention needs

Dr. Margaret Egan 32



Further Checklists

Observation Profile

• Social Interaction

• Social Communication

• Social Imagination and Flexible thinking

• Motor and Organisational Skills

33
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Observation Profile 
(Cumine, Leach & 
Stevenson, 1998)

Colour Coded –
presents a clear 

picture of Strengths 
and Needs



Observation Profile

35

Areas coloured Orange and Red
are Priority Learning Needs and 
form the basis for TARGETS in 
the IEP



Checklists & Record Sheets for Students with Down 
Syndrome

(DS International Education Trust)

• Speech Sounds

• Communication and Play

• Sentences and Grammar

• Vocabulary

36



Formal Language 
Assessment

Dr. Margaret Egan MIC 37



Developing Oral 

Language - How 



Neuroscience

• The brain’s plastic capabilities of adaptability enable the 
stimuli coming from experience to utilise language 
structures when constructing the neural circuitry capable 
of supporting literacy (OECD 2007 p. 87)

• Owens,  2016

• Jennings et al. 2014

39

https://www.education.ie/en/Publication
s/Media-Library/Balanced-Approach-to-
Literacy-Development-in-the-Early-
Years/?id=id73622



• Spot the difference

• Find the odd one out

• Find the two that are the same 

(matching exercise)

• Find two pictures that rhyme

• “I spy with my little eye”

• I spy using colours instead of letters

• Show and Tell

• Barrier games. One child describes 

something, the other draws it. OR 

One child describes an item and the 

other locates it.

• Headbands ‘who am I?’ 

Games 

Acknowledge Dr. Ciara Concannon for Classroom Resources











Barrier Games

http://www.youtube.com/watch?v=u_p4ouh79aY
Teach a 

Variety of 
Spoken 

Texts

Develop 
Listening 

and 
Speaking 

Skills

Teach and 
Extend 

Vocabulary 
and 

Conceptual 
Knowledge

http://www.youtube.com/watch?v=u_p4ouh79aY


Sensory Book and Feely Bag

Dr Margaret Egan Dept. Special 
Education. MIC

46



Social and Emotional Language



Vocabulary Instruction

• Children need multiple exposures to a word 
to learn it well (Lawrence 2009)

• Vocabulary instruction has a direct impact on 
reading comprehension 

• Word meanings need to be taught explicitly

• Not enough vocabulary will be learned 
incidentally to help close the gap between 
different groups of children



2. Concepts about 

Print



Formal Assessment

YORK ASSESSMENT OF READING 
COMPREHENSION (YARC)

YARC Early Reading
The Early Reading suite comprises four short tests 
specifically designed for 4 to 7 year-olds or older 
children with reading difficulties. The tests include:

• Letter Sound Knowledge

• Early Word Recognition

• Sound Deletion

• Sound Isolation

50

YARC



YARC Passage Reading (5 – 11 years)

• Administered individually by teachers, the assessment takes 
about 10 to 15 minutes to complete and is used to:

• • Assess and monitor pupil progress

• • Identify reading problems

• • Assess eligibility for access arrangements

• • Provide diagnostic information



2. Concepts about Print –
Jennings et al. 2014

Pupils need three understandings about print

1. Print carries meaning

2. Reading is ‘tracked’ from top to bottom 
and from L to R

3. In print words are separated by spaces

52

http://www.education.ie/en/Publications
/Media-Library/Balanced-Approach-to-
Literacy-Development-in-the-Early-
Years/?id=id73622

http://www.education.ie/en/Publications/Media-Library/Balanced-Approach-to-Literacy-Development-in-the-Early-Years/?id=id73622


2. Assessing Concepts about Print

• Choose and 8-12 page book with one or two lines per 

page

• Ask the student to track what you read (point to the 

words)

• ‘Where do we begin?’

• ‘Where do we go next?’

• Point to “caterpillar” and say the word again – checking 

that multisyllabic words are understood as one unit
53



Concepts about Print

Directionality of reading material

 Pictures as a source of meaning

 Print as a source of meaning

Words: 

as composed of letters-

as matched to speech-

spaces between words

54



Language and Literacy Manual



3. Alphabet 

Knoweldge



3. Alphabetical Knowledge

• Research shows that the ability to name letters is an 
excellent predictor of early reading achievement

• Depends on two concepts:

– Naming

– Writing

Many students with SEN will have difficulties right up through 
school

Jennings et al. 2014

57



3. Assessing Alphabet Knowledge

• Make out an ‘eye test-like’ sheet

– Student asked to name the letters

– Subsequently to write the letter after you have 

called 

58



4. Phonological 

Awareness



4. Phonological Awareness –

• Phonemic Awareness is the knowledge that the 
spoken word is made up of individual ‘phonemes’ 
or sounds b/e/d/ is made up of three sounds

– Sh/ee/p is made up of three – /sh/ and long e 
sound and /p/

https://pdst.ie/sites/default/files/Balanced-Approach-to-Literacy-
Development-in-the-Early-Years-_0.pdf

• http://www.pdst.ie/sites/default/files/Reading%20Booklet%20-
%20to%20circulate.pdf

• http://www.pdst.ie/sites/default/files/15.%20The%20Reading%20Process%2
0(1).pdf

•

60

https://pdst.ie/sites/default/files/Balanced-Approach-to-Literacy-Development-in-the-Early-Years-_0.pdf
http://www.pdst.ie/sites/default/files/Reading Booklet - to circulate.pdf
http://www.pdst.ie/sites/default/files/15. The Reading Process (1).pdf


Key Resources

Dr Margaret Egan Lecturer Dept 
EPISE

61

https://www.hertfordshire.gov.uk/microsites/local-offer/media-
library/documents/resource-area-documents/phonological-
awareness-pack-pdf-6mb.pdf

NNB

https://www.gov.ie/en/publication/cf27b-a-balanced-
approach-to-literacy-development-in-the-early-years/

https://www.hertfordshire.gov.uk/microsites/local-offer/media-library/documents/resource-area-documents/phonological-awareness-pack-pdf-6mb.pdf
https://www.gov.ie/en/publication/cf27b-a-balanced-approach-to-literacy-development-in-the-early-years/


4. Phonological Awareness

• Child’s ability to segment and blend sounds is required for 
reading

• Research shows that competence in PA leads to reading 
achievement

– In particular word attack skills

– Jennings et al. 2014

62



4. Phonological Awareness

• Level1: Breaking words into syllables 

Ro/bot   wig/wam – (Usually presents little difficulty)

• Level 2:Onset and rime stage: p/ig fr/og, ch/ime 
– Analogous Reasoning allows the child to transfer this knowledge to 

other ‘rimes’: pig, dig, fig

• Level 3:Phonemic Segmentation and Blending- awareness of 
the individual words in sounds – m/a/n = man

63



Developing 

Phonological Awareness  

- How?



Phonological Awareness is a critical aspect of early literacy development 



1. Syllabic Awareness

2. Onset and Rime Awareness 

3. Phonemic Awareness 

Three Levels of Phonological Awareness 



1. Syllabic Awareness 

Syllabic Awareness occurs when:

• Children gain the ability to hear 

phonemes that comprise words

• Children begin to explore speech 

sounds as syllables

Activities to develop Syllabic Awareness:

• Drum it / Clap it 

• Count the syllables 

• Picture sort 

• Syllable segmentation 

• Syllable deletion



2. Onset and Rime 

Awareness 

Activities to Develop Onset 
and Rime Awareness:

• Matching 

• Puzzles 

• Bingo 



3. Phonemic 

Awareness 
Activities to Develop 
Phonemic Awareness:

• Sing songs – what's that 
sound? 

• Catalogue chop 

• Simon Says Sounds 

• Tongue Twisters 

• Lots of work with Elkonin
Boxes

elkonin boxes - Search 
(bing.com)

https://www.bing.com/search?q=elkonin+boxes&cvid=4ad7eb69ca6e4031b5434e0185877d9e&aqs=edge.1.69i57j0l8.11178j0j1&pglt=43&FORM=ANSPA1&PC=DCTS


Rhyming to Develop 

Phonological Awareness 

• Read Stories that have rhyming 

words

• Rhyme recognition – odd one out 

(bat, mat, cat, dog)

• Complete the rhyme 

• Bingo 

• Matching games 



Primary Language 

Curriculum & Phonological 

Awareness

Phonological Awareness is a key feature 

in the Primary Language Curriculum, 

particularly in Stages 1 & 2. 



Assessment and Intervention

72



PDST Websites to Develop 
Phonological Awareness

• https://pdst.ie/node/4544

https://pdst.ie/node/4544


What Programmes? Why?

Time4Sound



Activities to Develop Phonological 
Awareness

75



Language and Literacy Manual

Phonological Awareness Checklists 
and Intervention

Early Checklists for Fundamental 
Foundations



5. Letter Sound 

Correspondence -

Phonics



Phases of Phonics – Suggested 
Stages for Teaching

1. Initial consonants and some vowels- start blending

2. One syllable (CVC) e.g. mat, cat, dog.

3. Initial consonant diagraphs /ch/ /sh/ /th/ /wh/

4. Final consonant diagraphs

5. Initial consonant blends (CCVC) words, e.g. spin, stop, twig.

6. Final consonant blends (CVCC) words, e.g. thrust, stand, chest.

7. Magic ‘e’ (CVCE) words, e.g. pine, cane robe

8. One syllable vowel combinations, e.g. sail, sheet, might

9. Compound words, e.g. sun/set, cow/boy, bath/robe.

10. Two syllable words, e.g. vel/vet, tan/dem,  ban/dit.

11. Two syllable  (CV/CVC) words, e.g. fi/nal, stu/dent. 

12. Prefixes and suffixes in two syllable words.

13. Three/ four/ five syllable words including prefixes and suffixes.

78



1. Introduce letter sound 
See if anyone recognises it
Anyone with the sound in their name

Any signs around the classroom with it
Try to link it to a toy/TV character 

2. JP IWB/ Active inspire chart
Letter in the middle 
Picture of words with sound

3. Draw the letter
Practices forming letters in the air, on 
the table and on their partners back

4. Bingo in pairs 
Laminated sheets
Laminated pictures to put on sheet 

Example of a Phonics Lesson 

Acknowledge Ciara Connanon PhD 



Initial sound peg 

matching game





Roll a Sound





Letter game 1: 

Walk around the room. 

Find somebody who has the same letter 

as  you.

Can you name the letter together?

Can you find a word in the room that  

(i)  begins with your letter?

(ii) has your letter in it somewhere in the 

word?                                                        

Letter game 2:

What letter do you have?

What sound does it make?

Tell your partner.

Swap letters with your partner.

Tell again.

Letter game 3:

Using some letters at your table, can you make a two 
letter word?

Using some letters at your table, can you make a three 
letter word?

Letter game 4: 

All children stand.

Teacher or a child calls out letters.

Sit when your letter is called out.

Last letter standing gets ‘to be teacher’ 
next.

Four Games for Station Teaching/whole class



 ‘I spy’ – modified version using a 

limited number of objects in front 

of you.

 Can you find me something in the 

toy box beginning with /s/….

 Digging in the sand for treasure.

 Finding objects that share the 

same initial sound

 Sound Table

 Feely Bag / Magic Box

 Sally the Snatcher (puppet)

 Hungry monster game (bin)

Fun activities – New Sound  



6. Beginning 

Reading 

Vocabulary



6. Beginning Reading Vocabulary –

• Walk through this document

• https://pdst.ie/sites/default/files/Balanced-
Approach-to-Literacy-Development-in-the-
Early-Years-.pdf

87

https://pdst.ie/sites/default/files/Balanced-Approach-to-Literacy-Development-in-the-Early-Years-.pdf


Ehri’s Phases of Word Recognition Ability

88



First Sight Words

• Names

• Big Books

• Marie Clay – 15 sight words from early 
readers (one word/ sentence books) ask 
child to read to … 

…establish sight vocabulary and early word 
attack strategies or lack there of)

89



Developing Sight Vocabulary

• You can teach words on the basis of:

 Materials the students are reading

 Words students are having difficulty learning

 Key vocabulary for content areas

 High frequency words

• Consider two factors:

1. Usefulness

2. Ease of learning 



Usefulness – Ease of Learning

Olive Walsh 
PGDSEN



Strategies for Developing a Sight 
Vocabulary 

Word Bank Cards 

Flashcards and Games

Word walls

Word Webs 

The instructional ideal is to get unskilled readers to the point where they 

can recognise many words with ease – (Doherty 2012; 2017)



Word Bank Cards

• Create word banks of unknown words and/or 
high frequency words 

• Write the word on one side and either define 
the word or use it in a sentence on the other 
side.

• Students can be paired to quiz each other. 

• Students should also keep a record of their 
words in a notebook. 

A word bank is a collection of words that is unique to each student
(Doherty 2012; 2017)



Flashcards

• Flashcards can foster automaticity by helping students to read 
words accurately and quickly.

• They are a direct way of teaching students to read words 
quickly, especially words that are frequent in stories, yet are 
irregular in their spelling e.g. after, because, come, one).

• Flashcards can help build knowledge of high frequency words.

• Tan and Nicholsen (1997, cited in Doherty 2012; 2017) found 
that reading accuracy, speed and comprehension were much 
improved if students received one word or sentence flashcard 
training before reading a story.  



Use of Flashcards

flashcard

You can also use sentence flashcards.

Note:  Write single 

words as they appear 

in text.



Use of Flashcards

• You could select 20 words from a piece of reading

• You can ask students to put the word in a sentence

• Read first three letters (e.g. lemonade) or encourage

student to sound out each word (e.g. lem-on-ade)

• Ask students to guess what the story might be about 

(once the flash cards are well learnt)

• You can allow student to do their own self training with     

the flash cards

• Read story aloud after 5-10 minutes work on flashcards

• Ask student to retell story or answer questions orally



Using Flashcards

• Using Flashcards as part of a bingo game.

• Using word rings 

(Doherty 2012;2017)  



Sight Vocabulary



Developing Sight Vocabulary Games



Put sight words in a ‘real’ fishing 
bowl



Games

Dr Margaret Egan Dept. Special 
Education. MIC
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Dr Margaret Egan Dept. Special 
Education. MIC
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Dr Margaret Egan Dept. Special 
Education. MIC
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Dr Margaret Egan Dept. Special 
Education. MIC
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Differentiate Levels for Language and Word Games

Picture to 
Picture

Picture word 
to Picture 
Word

Word to 
Word

Word to 
picture

Automaticity

Dr Margaret Egan Dept. Special 
Education. MIC

105



Personal Word Wall

• Using a word wall can reinforce students 
learning to recognise and spell words.  

• Large permanent bulletin board to which 
words are added each week

• Create personal word walls using PC. 

• Can be subject specific.



Word Wall - HFW



See the Stages of Phonics ….



Elkonin Boxes with Counters – Push and Say

Dr Margaret Egan Dept. Special 
Education. MIC

Later it can be used to teach Phonics 
– using magnetic letters

f i sh



Pets

By

Max and Friends 110



Remember Ehri’s Phases of Word 
Recognition Ability

• Pre-Alphabetic

• Partial Alphabetic

• Full Alphabetic

• Consolidated Alphabetic

111



BIG Books for Language and 
Literacy Teaching and Learning

• http://www.education.ie/en/Publications/Me
dia-Library/Balanced-Approach-to-Literacy-
Development-in-the-Early-Years/?id=id73622

Dr. Margaret Egan 112

http://www.education.ie/en/Publications/Media-Library/Balanced-Approach-to-Literacy-Development-in-the-Early-Years/?id=id73622


Resources for Schools



Levelled Reading Schemes – p. 103

• https://pdst.ie/sites/default/files/Balanced-
Approach-to-Literacy-Development-in-the-
Early-Years-_0.pdf

https://pdst.ie/sites/default/files/Balanced-Approach-to-Literacy-Development-in-the-Early-Years-_0.pdf


Determining Reading Level

Reading Level Percentage 

Independent 97-100%

Instructional 90-96% 

Frustration Less than 90% 



Affirmation is NB

• https://www.youtube.com/watch?v=SpOXFn5
3KQM

116

https://www.youtube.com/watch?v=SpOXFn53KQM


Texts in Early Literacy Classrooms

Five Criteria

1. Predictability

2. Contextual support

3. Word Density

4. Proportion of decodable words

5. Proportion of high frequency words(Herbert & 
Ralph, 1998)
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Teaching Reading to Teach Language
– See and Learn - (DSE)

Dr. Margaret Egan

https://www.seeandlearn.org/en-us/language-and-
reading?_ga=2.212569044.1707967348.1633083370-335023732.1633083370

https://www.seeandlearn.org/en-us/language-and-reading?_ga=2.212569044.1707967348.1633083370-335023732.1633083370


A Reading and Language Intervention for 
Children with Down Syndrome (RLI)

Dr. Margaret Egan

https://www.down-syndrome.org/en-
us/resources/teaching/rli?_ga=2.146402164.1707967348.1633083370-
335023732.1633083370

https://www.down-syndrome.org/en-us/resources/teaching/rli?_ga=2.146402164.1707967348.1633083370-335023732.1633083370


One of the best ways to assess 
knowledge of the 

Fundamental Foundational 
Competencies 

is by analysing ….

• Free/emergent writing …

https://www.youtube.com/watch?v=2QLCG8vyB3c

https://www.youtube.com/watch?v=2QLCG8vyB3c


Eight Stages of Writing 
Development 

1. Pre-literate 
– Drawing

– Scribbling

2. Letter like Symbols
Appearing in drawings and scribblings

3. Letter Strings

No spacing/little concept of one-to-one 
correspondence/phonological awareness



4. Initial Consonant emerges

• String of letters with beginning sounds to 

represent words

• Start to see difference between letter and word

• Message makes sense and matches the picture 

5. Initial and Final Sounds in evidence

• Here, the child recognises the difference 

between a picture and a word.  There is some 

knowledge of letter-sound relationships.

6. Initial, Middle and Final Sounds…



7. Initial, Middle and Final sounds 

with evidence of HFWs

8. Standard Spelling 

understanding of root words, compound 
words, contractions



Please Note your Manual –

1. Early Comprehension Checklist

2. Early Sight Vocabulary Checklist

3. Early Writing Checklists

4. Early Spelling Checklist

5. Systematic Approach to Teaching 
Phonics

6. HFW

7. Dolche List Checklists X 3

Use these to monitor progress and evaluate your programme



International Best Practice 
relating to Literacy Success

• All teachers had specialist qualification

• Proactive principals

• CPD Provided on an ongoing basis

• Teachers had freedom to make instructional decisions

• High levels of collaboration

• Reading and writing integrated into every aspect of curriculum

• Strong home school links

• Classroom was fun, supportive and print/ literature rich

• Classroom provided for one-to-one, whole group, small group, 
paired instruction

125



• Abundance of materials available to students

• Many opportunities available to the students to practice language, 

reading, writing

• Opportunities for student interaction

• Reading and writing materials available in all learning centres

• Many types of reading experiences carried out during the day: 

partner reading, silent reading, morning message, guided reading, 

shared reading

• Numerous quantities of quality literature available in the classroom

• Children wrote daily: journals, spelling, stories, poems,
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• Teacher provided specific feedback, modelled strategies

• Instruction involved explicit skill development taught in 

the context of authentic literature and was integrated 

with writing and content area connections

• Teacher was an effective classroom manager

• Teacher modelled and encouraged self-regulation

• Teachers assessed literacy development on an ongoing 

basis



Conclusion: Good Practice

• Optimal literacy teaching and learning can only

be achieved when skillfull, knowledgeable and

dedicated teachers are given the freedom and

latitude to use their professional judgement to

make instructional decisions that enable children

to achieve their full literacy potential

Gambrell, Malloy & Mazzoni (2011; 2019)
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It’s not easy….. It’s much more 
complex…..

• https://www.youtube.com/watch?v=1tN1U0u
u2e4
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Heart of a 
Teacher

https://www.youtube.com/watch?v=1tN1U0uu2e4


Essential References
http://www.education.ie/en/Publications/Media-
Library/Balanced-Approach-to-Literacy-Development-in-
the-Early-Years/?id=id73622

• http://www.pdst.ie/sites/default/files/Reading%20Booklet%20-
%20to%20circulate.pdf

• http://www.pdst.ie/sites/default/files/15.%20The%20Reading%20
Process%20(1).pdf

• www.readingrockets.org/content/pdfs/SharedReading.pdf

• https://ccea.org.uk/sites/default/files/docs/curriculum/area_of_lea
rning/language_and_literacy/fs_LL_Reading.pdf

•

•

http://www.education.ie/en/Publications/Media-Library/Balanced-Approach-to-Literacy-Development-in-the-Early-Years/?id=id73622
http://www.pdst.ie/sites/default/files/Reading Booklet - to circulate.pdf
http://www.pdst.ie/sites/default/files/15. The Reading Process (1).pdf
http://www.readingrockets.org/content/pdfs/SharedReading.pdf
https://ccea.org.uk/sites/default/files/docs/curriculum/area_of_learning/language_and_literacy/fs_LL_Reading.pdf
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Curriculum Reports/Resources 
• NCCA (2012) Literacy in Early Childhood and Primary Education (3-8 years)

• NCCA (2012) Oral Language in Early Childhood and Primary Education (3-8 years)

• NCCA (2012) Towards an Integrated Language Curriculum in Early Childhood and 
Primary Education (3-12 years)

• NCCA (2019) New Integrated Language Curriculum:  Primary School Curriculum.  
Dublin: NCCA

• NEPS (2015) A Balanced Approach to Literacy Development in the Early years

• http://www.education.ie/en/Publications/Media-Library/Balanced-Approach-to-
Literacy-Development-in-the-Early-Years/?id=id73622

• NEPS (2012). “Effective Interventions for Struggling Readers”. Available to 
download: http://www.education.ie/en/Education-Staff/Information/NEPS-
Literacy-Resource/neps_literacy_good_practice_guide.pdf

• NBSS (2012)  online resources for literacy available to download: 
http://www.nbss.ie/interventions-projects/academic-literacy-and-learning

• PDST (2014)  The Reading Process 
http://www.pdst.ie/sites/default/files/15.%20The%20Reading%20Process%20(1).p
df

•
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http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Primary_School_Curriculum/Language_Curriculum_Research_Reports_/litreport.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Primary_School_Curriculum/Language_Curriculum_Research_Reports_/orallangreport.pdf
http://www.ncca.ie/en/Curriculum_and_Assessment/Early_Childhood_and_Primary_Education/Primary_School_Curriculum/Language_Curriculum_Research_Reports_/intlangreport.pdf
http://www.education.ie/en/Publications/Media-Library/Balanced-Approach-to-Literacy-Development-in-the-Early-Years/?id=id73622
http://www.education.ie/en/Education-Staff/Information/NEPS-Literacy-Resource/neps_literacy_good_practice_guide.pdf
http://www.nbss.ie/interventions-projects/academic-literacy-and-learning
http://www.pdst.ie/sites/default/files/15. The Reading Process (1).pdf


Useful Websites 
• www.bbc.co.uk/schools

• www.firstschoolyears.com

• http://pbskids.org/lions/games

• www.readskill.com/Resources/LiteracySkills/pdf/syllabica

tion

• http://phonologicalawareness.org/4.html

• http://www.zelo.com/family/nursery/

• www.busyteacherscafe.com/worksheets

• www.treasuresresources.com

• www.fcrr.org/Curriculum/studentCentreActivities.shtm

http://www.bbc.co.uk/schools
http://www.firstschoolyears.com/
http://pbskids.org/lions/games
http://www.readskill.com/Resources/LiteracySkills/pdf/syllabication
http://phonologicalawareness.org/4.html
http://www.zelo.com/family/nursery/
http://www.busyteacherscafe.com/worksheets
http://www.treasuresresources.com/
http://www.fcrr.org/Curriculum/studentCentreActivities.shtm

