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Editorial 

 

A new school year, thankfully, we are in a position to begin to move on from the re-
strictions associated with the pandemic. We look forward to holding our annual con-
ference in the Mount Wolseley Hotel, in September. Our theme this year is New Ho-
rizons- Addressing Learning Challenges. 

The conference will be held over two days, Friday 23
rd

 and Saturday 24
th
 of Septem-

ber. A wide range of workshops, of interest to primary, post-primary and special 
school teachers, will be available. We are delighted to have Dr. Niall Muldoon, the 
Ombudsman for Children, as our keynote speaker. The DE and NEPS co -present 
on Autism,-Good Practice Guidelines for Schools while NCSE will present on Behav-
iour Support. Workshops on assessment, pupil planning, well-being, using IT/AT and 
supporting students with autism are also on offer over the two days. 

We offer two new sessions this year. Ph.D. students will present up-to-date research 
and our Round Table session offers an opportunity for discussion with key policy-
makers, here the focus will be on contemporary issues in inclusive and special edu-
cation. We are also delighted to offer a workshop as Gaeilge, to support our mem-
bers working in Gaelscoileanna. 

Further information on ILSA Conference and booking details can be found on our 
website www.ilsa.ie 
 

There is plenty to read in this edition, it includes, an article by Dr. Fidelma Brady on 
Inclusion at Post-primary Level, Dr. Claire Griffin’s article on including Student Voice 
in the Pupil Support Plan, Louise Gillespie’s article on Executive Function and 
Aiseanna Gaeloideachas by Clodagh NI Mhuiri. The E-zine also features the Spell-
ings for Me Programme, a differentiated Spelling Programme created by primary 
school teachers, Emma Doherty and Patrick Grace and an introduction to a new 
group, Stuttering Awareness and Mental Health Ireland. 

I would like to invite ILSA members to submit articles for consideration of inclusion in 
our E-zine and in our peer-reviewed journal, Learn. Further information on submis-
sion of articles to Learn and E-zine is available on www,ilsa.ie 

I hope you enjoy reading ILSA’s Autumn E-zine and I look forward to meeting you in 
the Mount Wolseley Hotel on September 23

rd
 and 24

th
. 

Best of luck for the school year 2022/23. 

Breda Coady. 

Editor. 

http://www.ilsa.ie
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 Inclusion at Post-Primary Level for the Student with Down Syndrome 

An Overview 

Dr. Fidelma Brady  
EdD; MA[Ed]; B.Ed; H.Dip[SpEd] 

Head of Education 
Down Syndrome Ireland 

fidelma@downsyndrome.ie 

 

Increasing numbers of students with Down syndrome are opting to attend a mainstream post-primary 
school. Some are fully included, while others spend some or all of their time in a special class. Inclu-
sive education for teenagers with Down syndrome in mainstream post-primary schools in Ireland is a 
relatively recent development which needs to be promoted and nurtured. The majority of students 
with Down syndrome now successfully attend mainstream primary school, demonstrating that inclu-
sive education is not just possible, but beneficial. This needs to be continued into the post-primary 
setting. Research indicates that inclusive mainstream placements lead to the best outcomes for stu-
dents with Down syndrome, so it is important that all schools create a positive learning environment 
to support students to succeed. While it may seem to be a daunting prospect, teachers are already 
armed with the skills necessary to teach all children, regardless of their needs.  

Background  

Down syndrome is the most common identified cause of a learning disability. A genetic condition, 
Down syndrome is a chromosomal disorder affecting one in every 444 births in Ireland. People with 
Down syndrome have an additional number 21 chromosome, so their chromosomal count amounts to 
47 instead of the usual 46. There is considerable individual variation in people who have Down syn-
drome. However, there are also a number of common features. These include: 

Intellectual disability 
Developmental speech and language disorder  
Low muscle tone  
Increased incidence of various medical and sensory issues, including hearing, vision, heart and thy-

roid disorders. 

While children with Down syndrome will share certain physical traits, each child is an individual, de-
fined by his/her particular family heritage and characteristics. Down syndrome is not a disease and it 
cannot be cured. It is nobody’s fault. Having feelings of apprehension about the arrival of a student 
with Down syndrome in your classroom is normal. Even the parents of a child with Down syndrome 
may feel this way before getting to know their child. Down syndrome does not define the child. Teen-
agers with Down syndrome vary in their learning and physical abilities as much as typically developing 
teens do with their own learning strengths you will want to capitalise on during lessons. 

Teenagers with Down syndrome generally develop more slowly than their peers and they may stay at 
each developmental stage longer. Limited verbal short-term memory affects the student’s ability to 
process, understand and assimilate spoken language long enough to respond to it. Generally speaking, 
people with Down syndrome will be better able to understand language than communicate it them-
selves. Consequently, their cognitive skills are often underestimated. Be sure to take time to listen to 
your student and be patient when waiting for a response. Your student will also be more susceptible 
to certain medical conditions, which may affect sleep, thyroid function, heart, sight, hearing and over-
all health. Some of these conditions make the student tired, and may impact on concentration and 
attention. 

mailto:fidelma@downsyndrome.ie
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Calling students with Down syndrome developmentally delayed is misleading - they simply have a 
different learning style. Awareness of the characteristic strengths and weaknesses of this learning 
profile will encourage progress and help their teachers devise appropriate, meaningful and relevant 
activities for the student/s. While teenagers with Down syndrome do have a particular learning pro-
file, their social and emotional needs are the same as those of their peers. Where possible, it is best 
to address these needs in a manner appropriate to the teenager’s age. They should be expected to 
act in an age-appropriate and socially acceptable way. However, some teenagers with Down syn-
drome may need support to do so. As children with Down syndrome approach their teenage years, 
an emerging awareness of their inabilities may lead to low self-esteem and active avoidance of fail-
ure. To counteract this, teachers should use strategies like errorless learning in the classroom. En-
couraging success is the best motivator for the student’s learning. The more the errorless method is 
used, the likelihood of the teenager enjoying the school experience and reaching his/her potential 
increases. Keeping in mind that all students are unique in their own way, this learning profile is in-
tended as a general guideline.  

Students with Down syndrome vary widely in development, personality and behaviour and as such, 
they should have access to a varied curriculum suited to their learning/social needs.  

Characteristics of a Typical Learning Profile 

 Overall, exceptional visual learners 
 Intellectual Disability varies from mild, moderate to severe 
 Strong ability in visual processing and visual memory 
 Strong use of gesture and motor responses 
 Sensitive to failure and emotional cues 
 Speech and language delayed relative to nonverbal mental abilities 
 Difficulties with verbal short-term memory, i.e. recalling facts and remembering verbal infor-

mation and instruments 
 Developmental delay in working memory 
 Possible display of a ‘learned helplessness’ when students are too used to being over support-

ed 
 Most students will welcome the opportunity to work independently and in co-operation with 

their peers.  
 

Inclusion  

Promoting Whole School Inclusion 

Starting out in a new school, the student with Down syndrome needs to feel part of the school, 
whether in the classroom or not. Backed by a consistent policy on inclusion, the whole school ethos 
ideally reflects the active inclusion of students with special needs. The entire school - teachers, secre-
taries and caretakers alike – is responsible for ensuring that the school’s inclusion policy is main-
tained during daily interaction with the student with Down syndrome. The student can become very 
confused if s/he receives mixed messages about social propriety from one staff member to the next. 
Young people with Down syndrome are particularly sensitive to the way others behave. Consequent-
ly, providing a unified definition of appropriate social boundaries is vital to the teenager’s learning 
and development. At the same time, the student may require a certain degree of flexibility in school, 
especially regarding overall teaching and time management. Treat the student with Down syndrome 
as you would any other teenager, but allow more time for daily interactions, such as changing clas-
ses. While the teacher has primary responsibility for the student’s well-being, other school staff can 
be made aware of the student’s needs. At the same time, the board of management and principal 
are responsible for the development, implementation and regular review of the school policy on in-
clusion 
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Encouraging a Positive Environment  

A positive classroom environment is a great indication of how invaluable the teacher and/or SNA’s 
contribution can be. Teachers need to foster the kind of accepting and helpful atmosphere that al-
low a student with Down syndrome to prosper effectively, by having a positive attitude to solving 
problems even before they arise. Laying the groundwork for including a student with Down syn-
drome is as important as what happens once the student arrives. Some schools have found it bene-
ficial to talk to the parents of the class, including the parents of the student with Down syndrome, 
before the school term begins. An open communication network between the parents will, in turn, 
filter down to the students and the classroom. An informed class will be less likely to make snap 
judgements about the student with Down syndrome. Having a lesson on disability issues as a way of 
highlighting the strengths of the new student is another helpful way of preparing for successful in-
clusion.  

 

Benefits of Inclusion  

Why mainstream? Research has consistently shown that students with Down syndrome gain aca-
demic, social and behavioural advantages from being educated with their typically developing peers 
in mainstream schools. This includes second level schools. There is no research showing any benefit 
of education in special classes or special schools for children who have Down syndrome. With ap-
propriate support and accommodations, students with Down syndrome can benefit from main-
stream schooling, and inclusive education has benefits for all students. 

Mainstream schooling is essentially about giving students of all abilities the right to a balanced edu-
cation, and that means including every student in the community. When a student with Down syn-
drome starts post primary school from a regular mainstream environment in primary school, the 
social and learning needs of the student would be best served by enrolment in a regular, main-
stream class in the post primary school. The support of a Special Needs Assistant (SNA) is crucial for 
the success of such a transition. 

The other option, placing the student in a special class structure within the post-primary school, is 
not, in many cases, in the best interests of the student. Being in a ‘special’ class can further isolate 
the student from his/her peers, preventing the formation of meaningful friendships. Special classes 
are often mixed age, reducing the opportunities for learning with same-age peers. Furthermore, a 
special class environment can expose students with Down syndrome to inappropriate behaviour, 
which they might easily imitate from their peers in the special class. Students learn a lot from others 
during their young, impressionable years; the talents and sensibilities of one student are often an 
education to another. Feeling part of the group is as important to students with Down syndrome as 
it is to any other teenager. On an individual level, inclusion promotes the academic and social well-
being of the student, whether or not s/he has Down syndrome - or any other learning disability for 
that matter. So much of a student’s learning process takes place outside the classroom and in the 
company of other students. Daily opportunities to interact with typically developing teenagers – 
during breaks, lunch time or even class trips – provide the student with Down syndrome with inval-
uable models for normal and age-appropriate behaviour and language. The other students also ben-
efit from this kind of interaction. Having someone in their class with Down syndrome is seen as an 
enriching experience, one that will hopefully fuel dinner table conversations at home about toler-
ance and diversity. 

Regardless of differences in the learning profiles of students with Down syndrome, participation in 
mainstream education is a major stepping stone for the successful transition of all youths into adult-
hood. As adults, many people with Down syndrome lead fulfilling and fairly independent lives with a 
minimal level of support. 
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Much of the material in this article is included in a booklet I compiled, along with my colleague, 
Nicola Hart – Head of Support & Research, in 2019. The booklet entitled ‘Supporting Students 
with Down Syndrome in Post Primary School’ was developed as an introductory guide to learn-
ing how you can meet the needs of teenagers with Down syndrome at mainstream post-primary 
schools. It is a very useful resource with information on a wide range of topics, including: 

 Literacy 
 Numeracy  
 Movement, Sport & Leisure  
 Pathway through Junior Cycle  
 Behaviour / Social & Emotional Development 

This resource can be accessed as a free download on the Down Syndrome Ireland website, by 
clicking on this link: https://downsyndrome.ie/wp-content/uploads/2021/06/Supporting-
students-Ds-in-Post-P-School.pdf . There are many additional resources and seminars available 
for free viewing and download https://downsyndrome.ie/support-detail/education-
professionals/ 

 

Acknowledgement  
As always, I acknowledge the work of Professor Sue Buckley, Down Syndrome Educational Trust 
UK, which continues to provide inspiration in paving the way towards an inclusive educational 
experience for teenagers with Down syndrome. 

https://downsyndrome.ie/wp-content/uploads/2021/06/Supporting-students-Ds-in-Post-P-School.pdf
https://downsyndrome.ie/wp-content/uploads/2021/06/Supporting-students-Ds-in-Post-P-School.pdf
https://downsyndrome.ie/support-detail/education-professionals/
https://downsyndrome.ie/support-detail/education-professionals/


ILSA Newsletter Autumn 2022 

 7 

Can you hear my voice?  

Using Lundy's Model of Participation to elicit student voice in Student Support Plans 

The National Educational Psychological Service (NEPS, 2018) highlights the central role of individual 

student planning when supporting students across the Continuum of Support. Together, the Student 

Support File and Student Support Plan enable schools to plan interventions for students with addi-

tional or special educational needs (SEN) and track their pathways across the different levels of the 

Continuum (NEPS, 2018). Although schools have made significant progress over recent years with in-

dividualised planning and related Student Support Plans, the degree to which students' voices are 

elicited and included in this process remains questionable.  

From a rights-based perspective, the legislation outlines that children and young people have a right 

to express their views freely on all matters affecting them. This is emphasised across a host of legisla-

tive and policy documents, both in Ireland and abroad. Examples include the UN Convention on the 

Rights of the Child (Children's Rights Alliance, 2010), the National Strategy on Children and Young 

People’s Participation in Decision-Making, 2015–2020 (Department of Children and Youth Affairs, 

[DYCA] 2015), Better Outcomes, Brighter Futures: The National Policy Framework for Children and 

Young People, 2014-2020 (DCYA, 2014) and First 5: A Whole-of-Government Strategy for Babies, 

Young Children and their Families 2019-2028 (Government of Ireland, 2019). In addition to a rights-

based perspective, Flynn (2013) highlights the potential positive impact for the student and teacher 

when the learner voice is engaged. Sample strengths include encouraging a sense of empowerment 

and agency in the learner, fostering the learner's leadership potential, and positively impacting stu-

dent-teacher relationships. This is depicted in Figure 1, as sourced from National Council for Curricu-

lum and Assessment (2018, p. 31). 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1: Potential impact of learner voice engagement (Flynn, 2013, as cited in National Council for 

Curriculum and Assessment, 2018, p. 31).  
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Nonetheless, a review of the literature shows that despite this policy focus, student voice is typically 

under-valued and under-utilised in practice (Baroutsis, McGregor & Mills, 2016; Enright, Coll, Ní 

Chróinín, & Fitzpatrick, 2017; Shevlin & Rose, 2008). From an Irish perspective, research shows mixed 

findings, where some studies point to positive student involvement in the individualised student plan-

ning process (Rose, Shevlin, Winter & O'Raw, 2015). In contrast, other studies have revealed a signifi-

cant lack of student voice in the creation of Individual Education Plans or Student Support Plans 

(Griffin, 2018).  

In this regard, the Lundy (2007) Model of Child Participation presents as an excellent starting point to 

support Special Education Teachers when seeking to include student voice in Student Support Plans. 

Specifically, the Lundy framework highlights the four key elements of space, voice, audience and influ-

ence when supporting children and adolescents to express their views. This includes employing a range 

of age-appropriate strategies across the four domains by (a) creating space such that children are giv-

en safe, inclusive opportunities to form and express their view (b), facilitating voice, such that children 

are facilitated to express their views (c) providing a receptive audience where children's views are lis-

tened to (d) ensuring influence, where children's views are acted upon, as appropriate. This frame-

work is presented in Figure 3 and further expanded in a checklist for participation in Figure 4.   

 

 

 

 

 

 

 

 

 

 

 

 

Figure 3: Lundy's (2007) Model of Participation, as sourced in DCYA (2015, p. 21) 
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Figure 4: Lundy's Voice Model Checklist for Participation, as sourced in DCYA (2015, p. 22) 

Nonetheless, it must be acknowledged that despite this comprehensive framework, eliciting the 

voice of the child is a complex process, requiring time, careful planning and related expertise. 

Schools require detailed training and guidance on this process so that children's voices can mean-

ingfully be included in the individual pupil planning process and related Student Support Plans. 

Ultimately, if the Irish Government wishes to see genuine change in practices across educational 

settings, guidelines and training must be prioritised for schools in relation to how educators can 

meaningfully include student voices in decisions that affect their lives, with due regard for theo-

retically-grounded models of child participation (e.g. Lundy, 2007). Nonetheless, caution is re-

quired in moving forward, to ensure that this is not perceived as yet another demand on schools. 

Rather, Griffin (2021) argues that the inclusion of student voice in Student Support Plans should 

be seen as a means of supporting the realisation of existing curricular objectives across both the 

formal and informal curriculum (Douglas et al, 2012). By working with children and adolescents to 

express their views and personal wishes for learning and skill development, education can serve to 

foster important lifelong skills in pupils with disabilities/SEN, such as self-expression and pupil em-

powerment.  
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Áiseanna Gaeloideachas 

 

Is é fís Gaeloideachas ná go mbeidh fáil ag gach tuismitheoir agus caomhnóir ar oideachas 
lán-Ghaeilge ar ardchaighdeán gurb é a rogha é dá gcuid páistí. Tacaíonn muid le naíonraí 
agus scoileanna ina gcuid oibre le bheith ionchuimsitheach agus freastal cuí a dhéanamh ar 
gach páiste barr a c(h)umais a bhaint amach. 

 

Freastalaíonn naíonraí agus scoileanna lán-Ghaeilge agus Gaeltachta ar pháistí faoi mhíchu-
mas fisiciúil agus faoi mhíchumas intleachta go rialta; daltaí le deacrachtaí radhairc agus éis-
teachta, neamhoird de chuid speictream an uathachais, disléicse, agus riachtanais speisialta 
oideachais eile. Tá méadú leanúnach ag teacht ar líon na ranganna speisialta atá ar fáil i 
scoileanna lán-Ghaeilge agus Gaeltachta. Cuirtear na tacaíochtaí céanna ar fáil do pháistí le 
RSO i naíonraí agus scoileanna lán-Ghaeilge is a chuirtear ar fáil in aon réamhscoil nó scoil 
príomhshrutha eile.  

 

Maítear nach ndéanann an t-oideachas dátheangach aon dochar do pháistí le riachtanais 
speisialta oideachais agus thacaigh an NCSE leis sin: 

 

‘Bilingual education…does no harm and clearly does contribute to social-emotional and inter-
personal growth’ – Tuairisc NCSE, 2011 

 

Má tá tú ag múineadh i scoil lán-Ghaeilge nó Ghaeltachta, seans go mbeadh an t-eolas agus 
na hacmhainní praiticiúla thíos cabhrach duit. 

 

An bhfuil ballraíocht ag do scoil le Gaeloideachas? Má tá, is féidir cóipeanna crua saor in 
aisce de na foilseacháin atá luaite thíos, agus d’fhoilseacháin uile na heagraíochta, a ordú ag 
www.gaeloideachas.ie/ordaigh. Ní gá ach an fhoirm a chomhlíonadh agus líon na mbileog atá 
uait a chur sna boscaí cuí.  

 

Tá ballraíocht Gaeloideachas oscailte do bhunscoileanna agus iar-bhunscoileanna lán-
Ghaeilge agus Gaeltachta ar chostas €100 in aghaidh na bliana, agus tá lascaine 50% ar fáil 
do scoileanna nuabhunaithe agus scoileanna oileáin. Is féidr clárú ag www.gaeloideachas.ie/
ballraiocht, nó má tá ceist agat maidir le stádas ballraíochta na scoile, déan teagmháil linn ar 
01 8535195 nó eolas@gaeloideachas.ie.  

 
  

Rannóg faoi leith ar shuíomh Gaeloideachas 

http://www.gaeloideachas.ie/ordaigh
http://www.gaeloideachas.ie/ballraiocht
http://www.gaeloideachas.ie/ballraiocht
mailto:eolas@gaeloideachas.ie
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www.gaeloideachas.ie/oideachas-speisialta/ 

 

Tá rannóg ar shuíomh Gaeloideachas a dhíríonn ar thacaíochtaí do scoileanna sa réimse seo. 
I measc na n-ábhar atá ar fáil ann, tá eolas cuimsitheach, ceisteanna agus freagraí, taighde, 
nuachtlitreacha, acmhainní praiticiúla, leabhráin, bileoga, agus físeáin. Tugtar spléachadh ar 
na hacmhainní agus tacaíochtaí uilig atá againn san alt seo. Tá an t-eolas seo an-úsáideach 
d’oideoirí, thuismitheoirí agus thaighdeoirí, araon. 

 

 

Leabharlann 

 

www.gaeloideachas.ie/leabharlann/ 

 
Chomh maith leis an rannóg speisialta ar riachtanais bhreise oideachais, is féidir teacht ar ac-
mhainní, taighde, leabhráin agus eile inár leabharlann dhigiteach. Ina measc, faightear lea-
bhráin agus bileoga do thuismitheoirí ar riachtanais speisialta oideachais i gcoitinne agus lea-
bhrán dátheangach ar an disléicse.  

 
Is féidir cuardach a dhéanamh de réir leibhéil ón naíonra chuig an iar-bhunleibhéal. Tá clib faoi 
leith ann do riachtanais speisialta, disléicse agus uathachas agus tá go leor amchainní prait-
iciúla ann a bheadh úsáideach do mhúinteoirí tacaíochta foghlama agus cúntóirí RSO.  

 

 
Nuachtlitreacha 

 
Foilsítear nuachtlitreacha faoi leith dírithe ar RSO gach téarma. Roinntear eolas ó Choiste 
Comhairleach RSO Gaeloideachas, eolas maidir le himeachtaí, acmhainní praiticiúla, agus go 
leor eile.  

 
An bhfuil tú cláraithe? Téigh go www.gaeloideachas.ie/nuacht-blag/  

 
 

Ceardlanna agus Seimineáir 

 
Bíonn ceardlanna agus seimineáir ar riachtanais bhreise oideachais ar siúl go minic ag Gaeloi-
deachas. Anuas air sin, bíonn comhdháil lae dírithe ar fhorbairt ghairmiúil mhúinteoirí ar siúl 
againn gach dara bliain. Beidh an chomhdháil sin ar siúl ar an 24 Samhain i mbliana. 

 
Is féidir teacht ar na sleamhneáin agus taifid ó cheardlanna agus sheimineáir atá thart ar 
shuíomh Gaeloideachas. Tá cúpla ceann an-úsáideach ann ar an disléicse agus uathachas 
atá lán le smaointe praiticiúla don seomra ranga. 

 
Cláraigh d’imeachtaí le teacht anseo: www.gaeloideachas.ie/claraigh/  

http://www.gaeloideachas.ie/oideachas-speisialta/
http://www.gaeloideachas.ie/leabharlann/
http://www.gaeloideachas.ie/nuacht-blag/
http://www.gaeloideachas.ie/claraigh/
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Leabhráin do Thuismitheoirí 

 

Tá cúpla leabhrán foilsithe againn do thuismitheoirí chun comhairle agus tacaíocht a chur ar 
fáil dóibh. Ina measc, tá “Ag Tacú le do Pháiste,” leabhrán eolais ar an oideachas lán-
Ghaeilge agus riachtanais speisialta oideachais a forbraíodh leis an NCSE; agus “Daltaí a 
bhfuil Disléicse orthu i Scoil lán-Ghaeilge.” Is féidir teacht ar na leabhráin i bhfoirm PDF sa 
leabharlann ar ár suíomh, nó cóipeanna crua a ordú ón oifig – ní gá ach ríomhphost a chur 
chuig eolas@gaeloideachas.ie.  

 

 

Disléicse agus Oideachas Lán-Ghaeilge 

 

www.gaeloideachas.ie/disleicse/ 

 
Tá rannóg ar leith againn ar ár suíomh dírithe ar an disléicse sa suíomh lán-Ghaeilge agus 
Gaeltachta. Clúdaíonn an rannóg réimse ceisteanna coitianta a bhíonn ag  tuismitheoirí 
nuair a fhaigheann a bpáiste diagnóis nó má tá imní orthu go bhfuil disléicse ar an bpáiste. 
Tugtar leideanna maithe do thuismitheoirí freisin maidir le bealaí chun tacú lena bpáiste sa 
bhaile. Bíonn buntáistí ag an dátheangachas do pháistí le disléicse freisin, agus tugtar míniú 
orthu seo agus treoir chuig taighde a dhearbhaíonn na buntáistí sin ar an leathanach chomh 
maith. Is féidir liosta ceisteanna agus freagraí maidir le disléicse a íoslódáil i bhfoirm PDF ag 
bun an leathanaigh.  

 
 

Acmhainní ar an Uathachas 

 
www.gaeloideachas.ie/uathachas-san-oideachas-lan-ghaeilge/ 

 
Tacaíonn muid le naíonraí agus scoileanna ina gcuid oibre le bheith ionchuimsitheach agus 
freastal cuí a dhéanamh ar gach páiste. Mar chuid den obair sin, tá comhoibriú déanta 
againn le heagraíochtaí tacaíochta ar nós AsIAm agus Middletown Centre for Autism chun 
cur le líon na n-acmhainní Gaeilge atá ar fáil.  

 
Tá tuilleadh eolais faoi na hacmhainní seo thíos, ach is féidir teacht orthu ar fad ag an nasc 
thuas. Ina measc, tá podchraoladh, acmhainní amhairc, seicliostaí, scéalta sóisialta, pasan-
na cumarsáide agus go leor acmhainní úsáideacha eile.  

 
Déanfar uasdátú rialta ar an leathanach seo.  

 
 

Acmhainní le Gaeloideachas agus AsIAm 

 
Tá leagan Gaeilge de 22 acmhainn éagsúla de chuid na heagraíochta AsIAm aistrithe agus 
curtha ar fáil ag Gaeloideachas. Is acmhainní iad seo chun tacú le páistí agus daoine óga 
uathacha barr a gcumais a bhaint amach sa naíonra nó ar scoil. Cabhróidh  

mailto:eolas@gaeloideachas.ie
http://www.gaeloideachas.ie/disleicse/
http://www.gaeloideachas.ie/uathachas-san-oideachas-lan-ghaeilge/?lang=ga
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siad freisin le múinteoirí agus le scoláirí eile riachtanais pháistí agus daoine óga a bhfuil 
uathachas orthu a thuiscint níos fearr.  

 

I measc na n-acmhainní, tá póstaeir, leabhráin, bileoga oibre, seicliostaí don timpeallacht 
agus pas do naíonraí chun cabhrú leis an aistriú chun na scoile san áireamh.  

 

Tá na hacmhainní ar fáil i bhfoirm PDF le híoslódáil ag bun an leathanaigh seo: https://
gaeloideachas.ie/acmhainni-urnua-i-ngaeilge-do-phaisti-agus-daoine-oga-a-bhfuil-uathachas
-orthu/?lang=ga  

 

 

Acmhainní le Gaeloideachas agus Middletown Centre for Autism 

 

An bhfuil tú ag obair le páistí uathacha sa chóras lán-Ghaeilge nó Gaeltachta? Tá pod-
chraoladh úrnua forbartha ag Gaeloideachas agus Middletown Centre for Autism dírithe ar 
an ábhar seo. Sa chéad phodchroladh atá curtha ar fáil, roinneann painéal oideoirí roinnt de 
na buntáistí a bhaineann leis an oideachas lán-Ghaeilge agus Gaeltachta do pháistí agus 
daoine óga uathacha, mar aon le cúpla leid agus comhairle bhreise do chomhghleacaithe 
eile atá ag obair sa chóras. Tugann siad léargas freisin ar roinnt de na saincheisteanna faoi 
leith a bhaineann leo siúd atá ag obair san earnáil.  

 

Is féidir éisteacht leis an bpodchraoladh anseo: https://gaeloideachas.ie/podchraoladh-nua-
paisti-uathacha-a-mhuineadh-sa-choras-lan-ghaeilge/?lang=ga  

 
Níos deireanaí sa bhliain, seolfaidh Gaeloideachas agus Middletown lámhleabhar Gaeilge do 
mhúinteoirí ina mbeidh eolas agus straitéisí cabhracha agus iad ag obair le daltaí uathacha i 
suíomh lán-Ghaeilge nó Gaeltachta.  

 
 

Seinnliosta YouTube 

 
An bhfuil tú i do shíntúsóir ar chainéal YouTube Gaeloideachas? Tá seinnliosta “Riachtanais 
Speisialta & Foghlamtha” againn ina bhfuil sraith físeán a bhaineann le riachtanais bhreise 
oideachais sa chóras oideachais lán-Ghaeilge agus Gaeltachta. Ina measc, tá seimineáir do 
thuismitheoirí agus do mhúinteoirí, taifid cheardlanna ó Thionól Forbartha Gaeloideachas, 
agus roinnt físeáin eile faoi bhuntáistí na Gaeilge agus faoin disléicse.  

 
Is féidir breathnú ar na físeáin uilig anseo: https://www.youtube.com/playlist?
list=PLXb682IlHqY-4rLfzjkg4na-zVawr6M6T  

 
 

Bunachar Taighde 

 
https://gaeloideachas.ie/wp-content/uploads/2020/05/Bunachar-Taighde-RSO-%C3%

89ireann.pdf 

https://gaeloideachas.ie/acmhainni-urnua-i-ngaeilge-do-phaisti-agus-daoine-oga-a-bhfuil-uathachas-orthu/?lang=ga
https://gaeloideachas.ie/acmhainni-urnua-i-ngaeilge-do-phaisti-agus-daoine-oga-a-bhfuil-uathachas-orthu/?lang=ga
https://gaeloideachas.ie/acmhainni-urnua-i-ngaeilge-do-phaisti-agus-daoine-oga-a-bhfuil-uathachas-orthu/?lang=ga
https://gaeloideachas.ie/podchraoladh-nua-paisti-uathacha-a-mhuineadh-sa-choras-lan-ghaeilge/?lang=ga
https://gaeloideachas.ie/podchraoladh-nua-paisti-uathacha-a-mhuineadh-sa-choras-lan-ghaeilge/?lang=ga
https://www.youtube.com/playlist?list=PLXb682IlHqY-4rLfzjkg4na-zVawr6M6T
https://www.youtube.com/playlist?list=PLXb682IlHqY-4rLfzjkg4na-zVawr6M6T
https://gaeloideachas.ie/wp-content/uploads/2020/05/Bunachar-Taighde-RSO-%C3%89ireann.pdf
https://gaeloideachas.ie/wp-content/uploads/2020/05/Bunachar-Taighde-RSO-%C3%89ireann.pdf
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Má tá spéis agat tuilleadh léitheoireachta a dhéanamh ar an ábhar seo, tá bunachar taighde 
ar fáil ar shuíomh idirlín Gaeloideachas. Taighde in Éirinn ar riachtanais speisialta oideachais 
atá ar fáil ann, agus taighde ar riachtanais bhreise oideachais sa chóras oideachais lán-
Ghaeilge agus Gaeltachta ach go háirithe. Bristear síos an taighde i gcatagóir éagsúla; ina 
measc, taighde maidir le measúnú, bodhaire, teanga agus urlabhra, disléicse, agus uatha-
chas.  

 

 

Sábháil an Dáta - Comhdháil ar Riachtanais Bhreise Oideachais 

 

Sábháil an Dáta! Tá ríméad orainn a fhógairt go mbeidh Comhdháil Gaeloideachas ar 
Riachtanais Bhreise Oideachais 2022 ar siúl in Óstán Pháirc an Mhuilinn Chearr ar an 24 
Samhain 2022. 

 

Comhdháil lae dírithe ar oideachasóirí a bheidh i gceist. Tá súil againn ócáid fhiúntach 
spreagúil a reachtáil le réimse ceardlann do mhúinteoirí bunscoile agus iar-bhunscoile ina 
roinnfear dea-chleachtais, smaointe agus leideanna praicticiúla le cur i bhfeidhm i do scoil 
féin. Chomh maith leis sin, beidh painéal saineolaithe linn agus pléifear roinnt den taighde 
nua sa réimse seo. Ná caill amach - cuir an dáta sa dialann anois! 

 

Roinnfear breis eolais maidir leis an gclár, cainteoirí agus clárúchán go luath. Más maith leat 
tuilleadh eolais a fháil ar ríomhphost nuair a bheidh na sonraí deimhnithe, ní gá ach clárú ag 
www.gaeloideachas.ie/claraigh. Tá súil againn go mbeidh tú linn ag an gComhdháil!  

 

 

 

 

 

http://www.gaeloideachas.ie/claraigh


ILSA Newsletter Autumn 2022 

 16 

 

Executive Function 

 

About me 

 My name is Louise Gillespie and I am a Primary school teacher with 8 years of experience. I have 

taught in both mainstream and Special Educational Needs settings in single and multi-grade class-

rooms. I received my Initial Teacher Training in the Church of Ireland College of Education, 

Rathmines (now the College of Education, DCU). I have completed a Masters in Education (UCD) 

and a postgraduate Diploma in School Leadership (UL). I received funding for my research through 

the John Coolahan Research Fund from the Teaching Council. I conducted my research in St David’s 

N.S in Naas, where I currently teach 5th and 6th classes. The research was conducted as a whole-

school project towards building positive behaviour strategies. I examined the theory of Executive 

Function and implemented strategies to develop this in children throughout the primary school 

setting.   

 

What is Executive Function? 

Executive Functioning is an umbrella term that refers to a person’s cognitive ability to concentrate, 

problem-solve, flexibly think, develop strong working memory and have self-control, to name just 

a few. Children who display low Executive Function can present in a classroom setting as ‘bold’ or 

as children who misbehave. Executive Function allows a child to function appropriately in both the 

classroom and in wider society and it is vital for their successful future. For this reason, it is integral 

we develop this skill in our children from a young age, with a development spike typically occurring 

at the ages of 3 and again in early adolescence. However, this skill can be challenged and devel-

oped at any age.  

 

Research 

The children were observed before and after the research phase of this project. Prior to implemen-

tation, the children were noted to have high levels of minor misbehaviours in the classroom such 

as shouting out, talking out of turn and lacking concentration. Some children struggled to follow 

instructions and were disengaged from the class. After the research phase, the children were ob-

served to have significantly fewer incidents of misbehaviour. The children were observed as on-

task, engaged and concentrating with considerably fewer incidents of shouting out or talking dur-

ing lessons. This is not to say that our classrooms should be silent, however, when direct instruc-

tion is occurring it is important that the children can engage with this meaningfully.  
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The children were also asked to complete questionnaires before and after the research phase. 

Comparison of this information was enlightening and children noted feeling school was more 

interesting and fun, they had more friends and they worked harder in school. While these 

were  the main areas of development, they also noted feeling safer in school and they partici-

pated more in lessons. The wellbeing of our children is of paramount importance and this re-

search developed many of the important aspects of holistic development. Happy children are 

willing and ready to learn.  

These skills are vital for a person’s ability to function in society effectively. If a child fails to de-

velop these skills they can struggle in a classroom setting. Children who have low Executive 

Functioning can present with behaviour issues such as shouting out in class, inability to con-

centrate during lessons, or stay in their seats. They can also struggle with social interactions 

with other children and can become frustrated when involved in a game that requires follow-

ing instructions, they may struggle with self-control and their emotions and can also find it 

difficult to problem-solve any issues as they arise.  
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How to develop Executive Functioning 

Executive Functioning can be developed at any age and can be developed 1:1, a group or a whole 

class setting. Although a teacher may have a specific child in mind, developing and challenging all 

pupils’ Executive Functions can be beneficial and will do them no harm, you may end up helping a 

pupil without realising it. 

Executive Functioning can be developed through play-based strategies that encourage a child to 

use the various skills in a fun and relaxed atmosphere. Games can be played indoors or outdoors.  

Suitable games that can develop Executive Functioning are those that have instructions or rules 

the child/children must follow. For example, card games, board games, and structured play-

ground games. No specialist equipment or expertise is needed to implement these.  

Executive Function can be developed in any classroom setting at no cost to the teacher or school 

and is an effective strategy to ensure we are supporting our children to the best of our ability. 10-

20 minutes a day in a school or home setting is sufficient to support the development of Executive 

Functioning.  This is not a lesson; it is a behaviour management strategy. These sessions must not 

exceed 20 minutes and consistency is going to be vital to the success of the strategy. Ideally, these 

games would be played every day, however, 3 times a week would be sufficient to see the children 

develop their Executive Function 

Although there are many apps for developing Executive Function, I would suggest these be used 

with caution as one of the causes of pupils showing signs of low Executive Function, research tells 

us, is due to the fact children are spending more time on screens in an isolated setting rather than 

spending time interacting with other children and adults.  

Parental Involvement  

Parents were also asked to participate during the research phase and many reported thoroughly 

enjoying spending time with their children in a fun, play-based way. Parents of older children had 

noted their disengagement with play over the years and reconnecting with the children, away 

from screens, was not only refreshing but a valuable use of time. As our lives have become busier 

and technology has developed further it can be easy to forget to spend this valuable time with our 

children. Executive Functioning can suffer due to this. Re-engaging in games as a family can have a 

significant impact on our children.  

 

‘Alone we can do so little; together we can do so much 

 

For further ideas on how to implement Executive Functioning at home or in the classroom       

please see:     https://efstrategies.net  



ILSA Newsletter Autumn 2022 

 19 

 

What was the Problem with Spelling in Schools? 

How often do you teach spellings? How often do you assess spellings? Most agree that they assess spellings 

every Friday through the weekly spelling test. However, there is a huge imbalance in the assessment of spelling 

and the teaching of spelling. Why do we assess something so regularly (weekly) that we spend no time teach-

ing? 

As a teacher, I was highly frustrated with the lack of substantial learning. The children weren’t learning. There 

was no differentiation. How was this the place of spelling in most Irish classrooms? 

 

At the beginning of my teaching career, I did not know how to teach spelling. I didn’t think about it. I arrived at 

my classroom. A traditional spelling workbook was on the booklist. All children, regardless of ability, got the 

same workbook. All children were tested on the same words on a Friday. Did some children already know all 

of these words on a Monday morning? Absolutely. Did some children struggle to spell their name and I was 

asking them to learn words like ‘cinnamon’? Yes. I then ‘differentiated’ for the struggling spellers by giving 

them a lower ability level workbook with a strategically placed label on the class level. This hid nothing. That’s 

what was done. That’s what was always done. I didn’t question it. Until I did. The children weren’t learning. 

My job was to make sure the children were learning. I was then faced with the problem- if I ditch the traditional 

spelling workbook, where do I go from here? How do I teach spellings? 

 

Brendan Culligan 

At one of our Croke Park meetings, we had a guest speaker - Brendan Culligan. He completely opened my eyes 

as to how to teach spellings, adopting a visual approach and the importance of individualised spellings for each 

child. He was offering something more than busy work, standardised homework, and a Friday test? I was in-

trigued. This is exactly what I was looking for.  After this meeting I bought his book, Improving Children's 

Spelling. This became the most important resource for my spelling lessons. I would test the children on his 

Core Words, focusing on the ones they did not know how to spell and using the games/activities in his book to 

help the children learn these spellings. This worked excellently in the SEN setting in which I was working. Us-

ing spelling strategies and facilitating an individualised spelling approach was the most effective way for chil-

dren to progress at their own level. I vowed never to return to traditional workbooks with the 'one size fits all' 

approach.  
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Three years later I moved back to the mainstream class, and I began facilitating an individualised spelling pro-

gramme for all my twenty-eight 5th class children. Unknowingly, this was the first version of Spellings for Me. I 

found some children knew all the Core Words, so I needed to create further lists for them. (This is the current 40 

levels of the yellow spelling tests in Spellings for Me). All the children were now doing tests based on their own 

level, but because of the huge range of ability, I found myself carrying out multiple tests every day for one or 

two children at a time. I had twenty-eight children in my class. It was incredibly time consuming. I then recorded 

audio files of my voice calling out all the tests on my computer. Children would then take turns on the class com-

puter, put on headphones, and take the test. This way I didn't have to administer the tests in person, and it allevi-

ated some pressure.  

My next hurdle was to ensure the children were self-correcting their tests correctly. (This is the reason we have 

the self-correct option in Spellings for Me and the reason children can't move on to correcting the next set if they 

have not corrected it properly).   

When the children had their bank of spelling errors, these were the words they were to focus on learning how to 

spell. (This is what we call 'Learning Words' in Spellings for Me.) I created work packs for each child based on 

the spelling activities from Brendan’s book. They would use their spelling errors (Learning Words) in this work 

pack. (This is the current Spellings for Me workbook). I wanted to test the children on their individual bank of 

spelling errors after they had the opportunity to learn them in the work pack. Children paired up and did this with 

each other. (This is the current Learning Words test in Spellings for Me).  

I also wanted the children to have the opportunity to revise any spelling they had mastered. I didn't know how I 

would facilitate this or get the time to do so. I wanted them to study the words again if they forgot them. This 

was particularly needed for children with retention difficulties and/or dyslexic tendencies.  (This is now the Mas-

tered Words test section of Spellings for Me). I found I couldn't do dictation with the children as they were all on 

different tests with varying abilities. I needed the children to be able to do dictation tests based on whatever level 

they were on. (This is now the Dictation test section of Spellings for Me) 

For children who struggled with spellings, had dyslexia or dyslexic tendencies, I focused on letter strings and 

word patterns. (This is the reason for the letter strings section Spellings for Me) I assigned fewer spellings (This 

is the reason for the editable Error Ceiling in Spellings for Me) This meant the children had fewer Learning 

Words and spellings had the same pattern. This allowed them to experience success at their own level.  It was 

incredibly worthwhile but time consuming.  

Both Patrick (Co-Creator of Spellings for Me) and I continued using this method of teaching spellings in our 

classrooms. The children were succeeding at their own level and enjoying the spelling lessons. However, it was 

time consuming, and spelling is one area of literacy. We had eleven other subjects to teach. We knew we were 

spending too much time on this.  We knew if educators were to implement differentiation to such an extent, it 

would have to be easier.  It was then we had the lightbulb moment of using technology to carry out these assess-

ments. Twenty- eight children could do twenty-eight different tests all at the same time. They could self-correct. 

I could be confident it was done correctly. The technology would make individual assessments and differentia-

tion incredibly easy and quick for the teachers. Although the recordings I did of the tests had made my life much 

easier, custom software would take this to the next level.  

 

Gathering Evidence/School Self Evaluation 

As I spoke to colleagues and teacher friends, their interest spiked. They wanted to know how to teach spellings. 

They had the same issues that I had. My principal asked me to talk about spelling at our CPH meetings. It was 

decided we would adopt spellings as our SSE topic. With this came data, an abundance of data. The data didn’t 

lie. This was working. Children were perhaps for the first time, learning spellings and progressing at their level. I 

wanted more children and schools to reap the rewards of an individualised spelling programme. 

 

Since then, we have managed to compile even more evidence. Schools that adopt spelling as their SSE topic of-
ten reach out to us for support in compiling these charts. See data below from a 5th class in a Dublin-based school 
who had been using Spellings for Me for nine months. (September 2021 - May 2022). 
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How Exactly does Spellings for Me Work? 

Spellings for Me is an individualised spelling programme. It uses Assessment for Learning (AFL) to create a 
programme of work for each child based on their spelling needs. Children are given the opportunity to learn 
these spellings in their workbooks through various frameworks of spelling games and activities. No two chil-
dren have the same set of spellings as no two children are the same! Assessment of Learning (AOL) is then 
used to gauge progress and inform the next programme of work for that child. Children do not move on from 
words that they got wrong. These are carried into the next set of words until the child has mastered them.  
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Approaches 

There are several approaches within the programme that the teacher can choose from. Teachers ask them-

selves, where do they want children to get their spellings from?  

1. Spellings from children’s individual errors = Approach #1. (the yellow tests) 

2. Spellings from Letter Strings, Word Families, Dolch words or SNIP words = Approach #2.  

3. Spellings from the errors children made in their own writing = Approach #3.  

4. Spellings from curricular areas (the digestive system, the Romans, Counties of Ireland etc. ) 

they use Approach #4.  
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Word Study: Etymology & Morphology 

Etymology 

Etymology is the study of word origins, and it plays a huge part in our English spelling system. Sharing the ori-

gins of words will help children understand why words are spelled a particular way. It also helps with vocabulary 

development. Why does ‘two’ have a w in it? It comes from the Old English ‘two’, meaning two. We see this in 

words like twin, twice, between and twenty! All of these are linked to two.  

 

 

 

 

 

 

 

 

 

 

 

 

Morphology 

Morphology is the study of the structure of words. It looks at prefixes, suffixes, bases and how they interact with 
each other. Deepening children’s understanding of morphology will in turn make them better spellers. We use 
Word Matrices in the workbooks. Word Matrices let children look at prefixes, suffixes, bases and how they come 
together to form words. This activity also helps with vocabulary development. It can also be linked with etymolo-
gy and in turn, doubles up as a vocabulary lesson! 
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Morphology and etymology feature heavily throughout the Spellings for Me programme. Each week there is a 

morphological or etymological theme that the children explore that week. They also are encouraged to look at 

their own Learning Words (spellings) for these aspects.  

 

Six Workbooks 

There are six workbooks available – Workbooks A, B, C, D E and F. The workbooks allow the children to 

paste their own spellings into their own workbook.   

 

Workbook A has been designed with 1st class in mind and Workbook F for 6th. The activities in each are 

based on age/maturity levels, not ability. However, all schools differ, and some schools may decide that they 

will start in 2nd class with Workbook A and then up to 6th with Workbook E.  

 

Workbooks A and B (typically used in 1st and 2nd class) can be used solely offline. They focus on letter 

strings and have differentiated grids to support this. (Approach #2) There are optional online tests for these, 

should the teacher wish to use them. 

 

Workbooks C, D, E and F have a focus on etymology (the study of word origins) and morphology (the study of 

word structure). Both of these, as mentioned, plays a huge part in the English spelling system. It is also 

worth noting that Approach #2, #3 and #4 can be used in all of the workbooks. It is recommended this ap-

proach be used for children who struggle with spelling. 

Teachers in a multigrade setting can choose one workbook for multiple classes.  

 

 

 

Listening, Learning & Growth 

As Spellings for Me was developed by teachers, we understand the realities of the classroom. We also know 

how important it is to listen to feedback teachers have. Every piece of feedback we receive is logged and con-

sidered. Because of this, the programme has grown and developed substantially since its first year.  
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When we launched Spellings for Me in 2019, we did not expect immediate demand for the product. Within one 

month over nine hundred schools signed up for the free trial. This was the initial version of the product. We 

knew many changes were going to have to be made to cope with such demand. An incredible 1,133 Irish primary 

schools signed up to Spellings for Me for the academic year 2020/2021. The growth continued in 2021/2022 

when we reached a huge milestone of having over 50% of Irish primary schools registered with Spellings for Me 

accounts. With the introduction of our six new workbooks for 2022/2023, we have already exceeded our project-

ed figures for 2022/23! The programme is not only used in Ireland but in many international schools in the UK, 

UAE, Japan, Belgium, Spain, New Zealand etc.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Free Training Webinars & Contact Information 

 

If you are interested in learning more about Spellings for Me, feel free to join one of our free webinars. We run 

them frequently throughout the year. You can email zoombooking@spellingsforme.ie to receive the current 

booking links.  

You can also contact us on 01-5351661 or email us at info@spellingsforme.ie.  
Our website is www.spellingsforme.ie 

mailto:zoombooking@spellingsforme.ie
mailto:info@spellingsforme.ie
http://www.spellingsforme.ie
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How does Spellings for Me Compare to a Traditional Spellings Workbook?  
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                                        Stuttering Awareness 

 

 

The campaign, to raise awareness of the issues faced by those who stutter, is led by Jamie 

Googan, Michael Ryan, and Michael O'Shea. Each of us has been and is still challenged by 

stuttering. We have come together with the support of fellow team co-founder, Con Hurley, de-

termined not only to raise awareness in Ireland of the mental health challenges faced by those 

who stutter but to also improve the quality of life for young people who stutter so that their ex-

periences, in a world where verbal fluency is the norm, are better than ours.  Our campaign is 

a world first for the stuttering community, in that we have grown our campaign organically with-

out the endorsement of any government organisation. To date, we have helped over sixty indi-

viduals and their families. We estimate that 50,000 individuals stutter in Ireland. 

One of our primary goals is to share a platform with President Joe Biden, a fellow stutter-

er. The municipal authorities of both Cork City and County have united to extend an invitation 

to US President, Joe Biden, to visit Cork during his trip to Ireland. They, along with Munster 

Technological University, University College Cork, An Garda Síochána and numerous mem-

bers of the House of the Oireachtas, have generously supported the efforts of Stuttering 

Awareness Mental Wellbeing Ireland to bring President Biden to Cork, the home of our cam-

paign. Such a visit would offer hope and inspiration to the 50,000 Irish people who stutter. 

Stuttering awareness is very close to President Biden's heart.  We both share the same pas-

sion to help and support others affected by stuttering. His position, as US president, affords 

him unrivalled public attention. We believe that sharing a platform with him during his upcom-

ing visit to Ireland, would not only send a strong message of solidarity to all those who stutter 

in Ireland, but would boost awareness on a global scale of the challenges we face and give 

even more individuals who stutter the courage to take charge of their respective destinies.  

 

 

 

 

 

 

 

 

 

Michael O Shea, Jamie Googan and Michael Ryan, pictured with President Michael D Higgins, after                     

launching Stuttering Awareness Mental Health Organisation 
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During the course of our campaign, we have addressed all of Ireland’s highest ranking 

government officials, On Friday, July 1st ,we were guests of Michael D. Higgins, President 

of Ireland, at his official residence in Dublin, Áras an Uachtaráin. For International Stutter-

ing Awareness Day 2022, Ireland’s Prime Minister, Micheal Martin, was the only political 

leader in the world to deliver an address on stuttering. Since September 2021, our cam-

paign has run over 60 support groups in Ireland for those who stutter, ultimately improving 

their life experiences of living with a verbal difference.  

Our plans include developing a resource publication for educators and parents and cam-

paigning for greater funding to be allocated for early intervention speech and language 

therapy. 

Jamie Googan.  

{Stuttering is also called stammering or childhood –onset fluency disorder.} 
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2021 ILSA Bursary Recipients 

 

DCU      Una Clarke McGrath        Primary 

     Kathryn Gardiner               Post Primary 

 

MIC       Lisa Waters 

 

NUIG    Niamh Naughton 

 

UCC     Kathleen Foley  

 

UCD     Hayley O Keefe 

    Claire Bonner 

 

 

 

 

 

 

 

 

Una Clarke McGrath, DCU, ILSA Bursary Recipient ,2021. 
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